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TRADITIONAL VALUES –
EXPLANATORY NOTES
Dear Principal(s) and Teacher(s):
In an effort to promote understanding, please find below explanatory notes about the issues
listed that could lead to conflict.
EXPLANATORY NOTES
Religious Instruction
Moral Relativism and Situational Ethics: Secular Humanism, the value system often assumed by
public institutions as acceptable to everyone, has been identified as a religion in the courts. It
has a set of doctrine outlined in the Humanist Manifestos (I & II) and the Declaration of Secular
Humanism (1980). Teachings from the position of moral relativism and situational ethics, basic
tenets of secular humanism, are directly opposed to our family's values and my/our child's
spiritual understandings of absolute rights and wrongs.
Environmentalism: Naturalism, which denies the existence of a Creator, is another foundational
principle of the value system/religion of humanism. Humanist Manifesto ll identifies the goal that
the doctrines of humanism, including naturalism, must be taught through the public arena,
including education. Our family's faith-based spiritual understanding requires that we be
responsible stewards of all that our Creator (God) has entrusted to us. As such, we do agree
with many of the goals of conservation, however, these principles are often presented from a
humanistic (for the benefit of man to live as long as possible) or naturalistic (deifying the Earth)
worldview which is in conflict with our teachings. Our faith requires that we place nothing above
our God. Meeting expectations of conservation would be more successful, for our children, if
connected to their spiritual understanding of being ‘responsible to their Creator.
Family Life and Sex Education
Gay, Lesbian, Bisexual & Trans-Gendered Issues: We believe that people do have the right to
engage in any lifestyle, and value system, so long as it is not leading to hate of another group,
however messaging that goes beyond respecting and accepting people who live in alternative
sexual lifestyles, is in opposition to families adhering to Judeo-Christian spiritual values. Our
values are based upon the teaching in scripture about how to live a healthy (including
physically) life. To reduce spiritual conflict within the child, it would be beneficial for the learning
to positively connect to the child's life experiences and spiritual understandings, and take place
only when the child has developed beyond a certain level of spiritual maturity and confidence.
Sex Education: The instruction of conception and contraception, as per Ministry of Education
expectations, may be acceptable. At the appropriate grade level (as suggested within Ministry
documents) our child could be instructed in these topics, provided the learning positively
connects the child's life experiences and spiritual understandings of the value of abstinence
from sexual activity until marriage. An example of an activity that positively connects the child's
spirituality to the curriculum expectations would be: the examination, within supportive peer
groups, of the practical, medical, social, emotional and spiritual reasons their value system
teaches that abstaining from sexual activity until marriage is the only safe and healthy choice.
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Sexually Transmitted Diseases & Condoms: The teaching of this topic cannot effectively be
achieved for our child without interfering with his/her spiritual understandings of the value of
abstinence until marriage. The issue of STD's and condoms deal with values and principles that
are most often delivered from a humanist perspective. This perspective is in opposition to our
family's spirituality and could negatively affect the teachings at home and our child's spiritual
development. I/we are requesting advance notice of any curriculum materials involving these
topics so we can ascertain whether our child should remain in class during this section of the
curriculum.
Abortion: The acceptance of abortion by society is a value consistent with secular humanism,
which accepts that our present physical life is the only life that we have any knowledge of (ie.
there is no life after death). As a result, we need to make the most of it while we are alive. Thus
the rationalization that "I should have control over my body and be able to make decisions about
it," takes priority within public education and other public arenas where humanism is the
dominant value system. This information and approach fails, however, to connect the learning of
this form of birth control to our child's life experiences and spiritual understandings of: life after
death; the importance of the teachings of their Lord and making decisions that are consistent
with their value system; the decisions made in this life affect their relationship with their Lord
and could have consequences for their eternal life; human life as a gift of the Creator; and the
value of human life.
Medical Consent: The reason for this request is to be sure that such treatment, counselling,
etc. is consistent with our spiritual value system.
IN THE EVENT A CONFLICT ARISES
In the event that the teacher identifies that some materials or curriculum may be in conflict with
the requests outlined, I/we (parents/guardians) would appreciate that the teacher contact me/us
for clarification.
In the event that I/we (parents/guardians) identify a conflict has arisen, I/ we will take the
following steps to work with the school to dialogue, and address the issue:
1. Parents will communicate directly with the teacher to reach an understanding and
resolution.
2. In the event that the issue cannot be resolved at the parent/teacher level an interview
will be requested with the principal.
3. If the issue is still not resolvable, a meeting will be requested with school board officials
(Superintendent & trustee) in an attempt to resolve the issues.
------------------------------------------------------------------1 Section 2 of the Canadian Charter of Rights and Freedoms (Part 1 of the Constitution Act, 1982) states that
“everyone has the: (a) freedom of conscience and religion; (b) freedom of thought, belief, opinion and expression; (c)
freedom of peaceful assembly; and (d) freedom of association.”
2 S. 264(1)(c) of the Education Act of Ontario.”[Teachers have a duty]...to inculcate by precept and example respect
for religion and the principles of Judaeo-Christian morality and the highest regard for truth, justice, loyalty, love of
country, humanity, benevolence, sobriety, industry, frugality, purity, temperance and all other virtues.”

Page |5
PARENT DISCUSSION POINTS FOR MEETING
WITH TEACHERS / PRINCIPAL
Use the P.E.A.C.E. Parent Form as a guideline for the discussion.
Below are key points that you may want to cover in this meeting
 Thank the teacher for offering their time to meet.
 Introduce why you are here
o I have something to share, which could have a positive impact on my child’s learning.
o What I want to discuss, many families like us are concerned about and the letter that I
would like to share with you is a tool other parents have developed and are using in schools
to help build understanding between the home and school. (Hand letter to teacher) I want
to use this to guide our discussion.
o
Teachers often say “the child is supposed to be able to see themselves in the
curriculum”, and I would like to share with you some of our family background which could
help to meet the learning needs of my child.


Paragraphs 1 – 3 - How this may affect learning
We understand that we live in a multi-worldview, pluralistic society. We are grateful that the
school system tries to be pluralistic and respectful of all. There may be times when lesson
content must be included that affirms some families, but may be sensitive to other families.
For example some of the sex education content.



Paragraph 4 - Explain Family Background
As a family, we adhere to a set of values based on traditional Christian principles. To assist
the school, we have included (see reverse side) a description of content that our faith could
find sensitive, and from which we are often required to abstain.

 Paragraph 5 - What you are requesting
We are not complaining, nor seeking the teacher to change curriculum expectations – it is
understood these are mandated by the Ministry of Education. We do understand that it is the
role of the teacher to deliver instruction in a way that helps children to connect the learning to
their life experiences. I am / We are requesting to work with the school to help my/our child to
learn when these sensitive issues are part of planned instruction. It would be helpful to be
informed about sensitive learning content prior to planned instruction. This request applies to
planned instruction; including curriculum expectations, lesson content and context. This request
does not apply to times when a student may ask a question that is part of the sensitive issues
content.


Paragraph 6 - How this will assist the family to support my child’s learning
Understanding of the content and/or the context of the learning will assist me to decide what is
the best way to deal with this for my child.

o

Addressing the sensitive learning content may be as simple as a parental discussion to prepare
the child for the lesson, and develop understanding of how this information applies to them as a
person of faith living in a pluralistic world.
If planned learning includes content from which our faith requires us to abstain, exemption or an
alternative learning activity may be necessary.
I/We will work with the school to seek reasonable, relevant and realistic accommodations –
including exemption and any alternative activity.

o
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o
o

o

we will try to work with the school to include my child in classroom instruction whenever possible
we will try to find alternative learning that helps to meet expectations and at the same time help
our child to connect the learning to his/her family and spiritual understandings.
Paragraph 7 – Negative Attention and No Hardship
Whenever accommodation is necessary (Exemption or alternative learning activity), it would be
appreciated if it…
does not draw negative attention to the child from peers,
nor impose undue hardship upon teaching staff in the form of extra work load to create
alternative assignments.
Conclude with:
On the back is a list of the kinds of learning that are considered sensitive. I have checked off
items such as sex education, or lessons dealing with __(include one more from the list) ____.
When you are able, would you please look it over and if you have any questions, please call.
Before Leaving : ask if there is something coming up that you can do to help out.
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SCHOOL BOARD FAITH ACCOMMODATION FORMS:
Sometimes a principal will give the parent the school board’s Religious/Faith Accommodation
Form - such as this sample from Halton District School Board below. The forms are based upon
a template from the Ministry of Education and are very similar to the Halton District School
Board example.

SAMPLE SCHOOL BOARD FAITH ACCOMMODATIONS FORM
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HOW TO COMPLETE BOARD FAITH ACCOMMODATION FORMS
Unfortunately the forms are not parent friendly, and seem to be created from an educator’s
perspective, making them very difficult for most parents to complete.
These forms require you to identify the following:
 Subject & unit
 The learning expectations you are concerned about
 the activities you do not want your child involved in
 an explanation of the faith reasons for not being involved
Steps to Complete Board Forms:
1) Answers to the Questions: PEACE has created a set of grade specific responses for the
sex education curriculum. Go to the respective grade that applies to your child. Please
NOTE – we are not telling you what your faith teaches. We are providing sample
answers to sections of the curriculum with which many parents are having difficulty.
If you believe the answers are in agreement with the teachings of your faith, then leave
them as they are. If not, use them as starting points – but be sure to communicate in a
winsome and non-adversarial manner.
2) Create a cover letter – to assist please find a sample below.
3) Attached the cover letter, the School Board Faith Accommodations Form, and the
appropriate grade response and submit to the school.
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FAITH ACCOMMODATIONS COVER LETTER

Parents may use this as a guide to complete a cover letter to go with the
School Board Faith Accommodations Form.
Name
Address
Date
Re: Response to faith Accommodations Form
Dear
Thank you for the Faith Accommodation Form. This is an indication of the Board’s commitment
to respect all people who attend our public schools, including the needs of faith families with
regard to sensitive curriculum/lesson content.
I believe it is important to note that not all planned sensitive lesson content is clearly outlined in
the government curriculum guidelines which I was asked to reference. Sensitive lesson content
may also happen as a result of the context of learning which is determined by the activities
planned by the teacher – eg. the novel theme selected in literature class, songs in music class,
themes in drama, activities in sex ed class.
This is why I submitted the list of sensitive topics to my child’s teacher and principal in the PEACE
Parent Communication Form.
As a parent of faith with a child in the public education system, a system that makes effort to be
pluralistic and respect all who attend, I have attempted to communicate my needs using the
above form.
In addition please find attached the completed answers to the attached School Board’s, Faith
Accommodations Form. Since the space on the form is limited please find attached my
responses to the issues specific to the sex ed curriculum on separate pages.
Sincerely,
Attached – Answers to School Board Faith Accommodations Forms

P a g e | 10

FAITH ACCOMMODATION FORM RESPONSES
For Healthy Living –
Human Development and Sexual Health
Grades 1 to 8

Parents may submit the following responses as answers to the Faith
Accommodations form OR use the completed answers on the next pages to
guide their responses to the Board Provided Faith Accommodation Forms.

P a g e | 11
RESPONSE TO FAITH ACCOMMODATIONS FORM, SEX ED, GRADE 1
Accommodation Request for Student:
_____________________________________________________________________
Parent(s)/Guardian(s):
_____________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that
the Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview
society, consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the
needs of all who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not
a request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different
cultures, faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of
opinions on what is considered as appropriate teachings and practices on human sexuality. It is
understood that these practices are lawful and as a result there are many opportunities for children to be
exposed to varied information on human sexuality (TV, internet, playground, children living in families
that embraces different worldviews and sexual practices). In response, the education system has
adopted an approach to instruction about human sexuality which is attempts to be neutral, but many find
more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction
could be affirming practices and behaviors from which we are required to abstain. Instruction that
actively affirms decisions, practices, and behaviors that more closely favor humanism, will lead to
confusion in the mind of our child about what is right or wrong for them. This could lead to personal
decisions resulting in actions that compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This
request applies to all aspects of instruction, including the following:
 Curriculum content – topics and expectations in provincial and school board curriculum
 Supplementary learning materials – materials that are not listed in curriculum documents but
may be added to the curriculum at the discretion of the teacher, school, visiting agent,
organization, etc.
 Context of learning – expectations found in most subjects (music, math, language, science,
etc.) may not be a direct conflict, but the context of learning (themes within songs,
dramatizations, novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the
best accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information
applies to them as a person of faith living in a pluralistic world. If planned learning includes content from
which our faith requires us to abstain, exemption or an alternative learning activity may be necessary.
I/We will work with the school to seek reasonable, relevant and realistic accommodations – including
exemption and any alternative activity. Any accommodation should not draw negative attention to the
child from peers, nor impose undue hardship upon teaching staff in the form of extra work load to create
alternative assignments. We appreciate our teachers!
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Subject/Course: Health and Physical Education

Grade: 1

Unit: Healthy Living – Human Development and Sexual Health
Ontario Learning Expectations:
C1.3 identify body parts, including genitalia (e.g., penis, testicles, vagina, vulva), using correct
terminology
Specific Activity within the unit – specific activities are not on the Ministry of Education
website
Please state specific faith based concerns connected to the curriculum
Background
Body Parts Listed are Only Examples
The body parts listed in the curriculum document are examples only. This is not a required list,
nor an exhaustive list. Teachers have the authority to choose the details. Some jurisdictions
include more details. For example: nipples, clitoris, anus, scrotum, urethra.
Reduction in Modesty
Concerns expressed by teachers in other jurisdictions where this has been taught include:


interest in differences between genders, and interest in investigating these
differences on the playground
The rationale used to support such teaching is “if children can identify their body parts it will
reduce abuse of children.” In the past, ‘it was explained that boys and girls are different and the
private parts that are different are what is covered by a bathing suit. It is not appropriate for
someone to touch those parts.’ This effort attempted to address the issue of abuse and
maintained modesty – which seems to no longer apply. .
Educational Rationale
The pedagogical rationale (reasoning underpinning the teachings that are being used) for
teaching this in Gr. 1 is to provide pre-knowledge before instruction in gender identity, which is
listed in the curriculum documents in Gr. 3. Gender identity instruction directly interferes with
our faith teachings and is outlined in grade 3.
Specific Faith Based Concerns
Reduction in Modesty
Modesty is a desired personality trait within our faith, and we believe needs to be protected. We
do not necessarily believe that teaching children the names of the genitalia in itself is in
opposition to our faith, but doing so in a classroom environment with mixed genders does lead
to reduced modesty and has been demonstrated to result in children investigating the
differences.
Possible Solution
As a family of faith we would be most uncomfortable with our child being taught this in a public
environment, but may be interested in helping to meet expectations by teaching our child
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directly at home. There are storybooks that can be read to the chid that will help to cover this
topic and connect this to our teachings of why God created us this way.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned
instruction without me being informed ahead of time.
Whether I follow through with the request for accommodations to have my child removed will
depend on:




the context of learning,
how this is handled in the classroom; is the message balanced including instruction that
supports the decisions of faith families
whether I am able to prepare my child for such instruction and such instruction does not
lead to confusion.
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RESPONSE TO FAITH ACCOMMODATIONS FORM, SEX ED, GRADE 2
Accommodation Request for Student:
____________________________________________________________________________
Parent(s)/Guardian(s):
____________________________________________________________________________

Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the Ministry of
Education, Boards of Education, and our schools recognize that we live in a multi-worldview society, consisting of many faiths and
cultures, and make efforts to be pluralistic and respect and understand the needs of all who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths so that children
may be accommodated with activities that allow them to see themselves in the learning. (Note: Standards of Practice in the
Teaching Profession (1999, 2006) states, “Teachers will help children to connect the learning in the classroom with their life
experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a request a
change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures, faiths and
worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what is considered as
appropriate teachings and practices on human sexuality. It is understood that these practices are lawful and as a result
there are many opportunities for children to be exposed to varied information on human sexuality (TV, internet,
playground, children living in families that embraces different worldviews and sexual practices). In response, the
education system has adopted an approach to instruction about human sexuality which is attempts to be neutral, but
many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be affirming
practices and behaviors from which we are required to abstain. Instruction that actively affirms decisions, practices, and
behaviors that more closely favor humanism, will lead to confusion in the mind of our child about what is right or wrong
for them. This could lead to personal decisions resulting in actions that compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request applies to all
aspects of instruction, including the following:
 Curriculum content – topics and expectations in provincial and school board curriculum
 Supplementary learning materials – materials that are not listed in curriculum documents but may be added
to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
 Context of learning – expectations found in most subjects (music, math, language, science, etc.) may not be
a direct conflict, but the context of learning (themes within songs, dramatizations, novels, etc.) may result in
learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to them as a
person of faith living in a pluralistic world. If planned learning includes content from which our faith requires us to abstain,
exemption or an alternative learning activity may be necessary. I/We will work with the school to seek reasonable,
relevant and realistic accommodations – including exemption and any alternative activity. Any accommodation should
not draw negative attention to the child from peers, nor impose undue hardship upon teaching staff in the form of extra
work load to create alternative assignments. We appreciate our teachers!
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Subject/Course: Health and Physical Education

Grade: 2

Unit: Healthy Living – Human Development and Sexual Health
Ontario Learning Expectations:
C1.4 outline the basic stages of human development (e.g., infant, child, adolescent, adult, older
adult) and related bodily changes, and identify factors that are important for healthy growth and
living throughout life [PS]
Teacher prompt: “ hen we loo at growth and change throughout life, we can consider
teachings from different cultures, including First ation,
tis, and Inuit cultures, about the
cycles of birth, life, and death. Different First Nations have different teachings and ceremonies
for each life stage, and about growing and changes in roles and responsibilities at each stage.
For example, the Anishinabe People teach about seven stages of life, and believe that at each
stage, learning traditional teachings, such as the seven grand- father teachings, from family,
community, and elders contributes to healthy growth and living.”
Specific Activity within the unit – specific activities are not on the Ministry of Education
website
Please state specific faith based concerns connected to the curriculum
Background
The depth of detail with respect to human development is not clear. Some teachers may go into
details with respect to body change, emotional changes that we determine not to be necessary
at this age.
Re: Teacher Prompt –
It is interesting to note that we can talk about native spirituality- ‘cycles of birth’, and ‘ceremonies
for native cultures’ - but not about teachings of other faith cultures that are prominent in the
community. It is widely accepted that students need to be able to see themselves in the
curriculum. I believe this should also apply to the traditional faith cultures.
Specific Faith Based Concerns
It is not clear in this expectation whether there is anything that is in conflict. This would depend
on the depth of instruction. The expectation states, “identify factors that are important for
healthy growth and living throughout life”. This is left to the teachers professional discretion and
I would like to be informed prior to instruction.
Possible Solution
As much of the sexual health components of the growth and development unit are found to be
sensitive, I am asking to be informed prior to instruction of the details of the instruction to ensure
protection of modesty and other faith values. When it comes to children connecting to the
curriculum, if I am informed ahead of time I will attempt to find materials that connects our faith
to the expectation.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned
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instruction without me being informed ahead of time. Whether I follow through with the request
for accommodations to have my child removed will depend on:




the context of learning,
how this is handled in the classroom; is the message balanced including instruction that
supports the decisions of faith families
whether I am able to prepare my child for such instruction and such instruction does not
lead to confusion.
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RESPONSE TO FAITH ACCOMMODATIONS FORM, SEX ED, GRADE 3
Accommodation Request for Student:
_____________________________________________________________________
Parent(s)/Guardian(s):
_____________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society, consisting
of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths so that
children may be accommodated with activities that allow them to see themselves in the learning. (Note: Standards of
Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the learning in the
classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality which is attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
 Curriculum content – topics and expectations in provincial and school board curriculum
 Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
 Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!
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Subject/Course: Health and Physical Education

Grade: 3

Unit: Healthy Living – Human Development and Sexual Health
Ontario Learning Expectations:
C3.3 describe how visible differences (e.g., skin, hair, and eye colour, facial features, body size
and shape, physical aids or different physical abilities, clothing, possessions) and invisible
differences (e.g., learning abilities, skills and talents, personal or cultural values and beliefs,
gender identity, sexual orientation, family background, personal preferences, allergies and
sensitivities) make each person unique, and identify ways of showing respect for differences in
others [PS, IS]
Specific Activity within the unit – specific activities are not on the Ministry of Education
website
Please state specific faith based concerns connected to the curriculum
Background
Instruction in gender identity and gender fluidity is a theory that gender is a social construct and
has little to do with your physical anatomy and more to do with feelings, the clothes you wear,
music you listen to, and the activities you in which you participate. Children in some classrooms
are encouraged to consider whether they want to be a boy or a girl, that gender is not based
upon their anatomy but on their feelings. Stories are read such as Morris Wickwite and the
Tangerine Dress, and activities can include cross-dressing and role-playing different genders,
etc.
Specific Faith Based Concerns
Re: Gender Identity
1) Placing Ourselves above Our God - This is of great concern. We believe that our biological
gender is not a social construct, but is selected naturally via our DNA, the process which was
designed by our God. Gender identity has led to discussions in classrooms and even
rationalization within some faith circles that “God ma es a mista es” and this can be corrected;
this places ourselves above our God.
2) Contentedness- An important component of a satisfactory life includes contentedness –
being happy with who you are. Discussions about gender issues can interfere with
contentedness. The issue of lack of contentedness has been connected to mental health
concerns.
3) Contribution to Mental Health Issues- Often our faith instruction is based upon patterns of
living experienced and reported in the past. The guidelines in religious writings such as the
Bible were often based upon observations of patterns of living over thousands of years. Today,
we find that science and medicine do affirm our teachings – although these reports may not be
considered to be politically correct. Concern has been expressed by some psychiatrists (e.g.
Dr. Miriam Grossman,, You are teaching My Child What?), that such teaching will lead to
increased sexual confusion, increased lack of contentedness and contribute to mental health
issues.
4)
Complex Issue- Instruction in gender identity is a complex issue, difficult for even adults to
understand, will lead to confusion in the minds of children, and is in conflict with our beliefs as
people of faith.
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5) Re: Gay, Lesbian, Bisexual & Trans-Gendered Issues: People do have the right to
engage in any lifestyle, and value system, so long as it is not leading to hate of another group.
Messaging that goes beyond respecting and accepting people who live in alternative sexual
lifestyles, is in opposition to families adhering to Judeo-Christian spiritual values. Their values
are based upon the teaching in scripture about how to live a healthy (including physically) life.
To reduce spiritual conflict within the child, it would be beneficial for the learning to positively
connect to the child's life experiences and spiritual understandings, and take place only when
the child has developed beyond a certain level of spiritual maturity and confidence.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned
instruction without me being informed ahead of time. Whether I follow through with the request
for accommodations to have my child removed will depend on:




the context of learning,
how this is handled in the classroom; is the message balanced including instruction that
supports the decisions of faith families
whether I am able to prepare my child for such instruction and such instruction does not
lead to confusion in the mind of my child
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RESPONSE TO FAITH ACCOMMODATIONS FORM, SEX ED, GRADE 4
Accommodation Request for Student:
____________________________________________________________________________
Parent(s)/Guardian(s):
____________________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society, consisting
of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths so that
children may be accommodated with activities that allow them to see themselves in the learning. (Note: Standards of
Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the learning in the
classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality which is attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
 Curriculum content – topics and expectations in provincial and school board curriculum
 Supplementary learning materials – materials that are not listed in curriculum documents but may be
added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
 Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations, novels,
etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!
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RESPONSE TO FAITH ACCOMMODATIONS FORM, SEX ED, GRADE 4 (CONTINUED)
Ontario Learning Expectations:
C1.3 describe various types of bullying and abuse (e.g., social, physical, verbal), including
bullying using technology (e.g., via e-mail, text messaging, chat rooms, websites), and identify
appropriate ways of responding [IS]



Teacher prompt: “ hat is an example of social bullying? Physical bullying? Verbal
bullying?”
Student: “Social bullying could include leaving someone out of the group, refusing to be
someone’s partner, spreading rumours in person or online, or totally ignoring someone.
Physical bullying could include pushing someone, pulling hair, or knocking a person
down. Verbal bullying could include name calling, mocking, teasing about appearance,
including weight, size, or clothing, and making sexist, racist, or homophobic comments in
person or online. Any of these inds of bullying could cause emotional pain.” • • • • •

C1.5 describe the physical changes that occur in males and females at puberty (e.g., growth of
body hair, breast development, changes in voice and body size, production of body odour, skin
changes) and the emotional and social impacts that may result from these changes [PS]






Teacher prompt: “ hat can change socially as you start to develop physically?”
Student: “Relationships with friends can change, because sometimes people start being
interested in different things at different times. Some people start ‘li ing’ others. They
want to be more than ‘just friends’ and become interested in going out. Sometimes
people treat you as if you are older than you actually are because of how you look.
Sometimes classmates, friends, or family make comments or tease you about the
changes.”
. Teacher prompt: “Some cultures have traditions associated with puberty that mark the
transition from childhood to adulthood. Can you give me some examples of these?”
. Student: “In Judaism, a bar mitzvah or bat mitzvah is celebrated at age thirteen, when
a boy or girl comes of age, according to religious law, and can now participate as an
adult in the religious life of the community. Many Aboriginal societies have rites of
passage that signal that adolescent boys and girls are ready to take on adult roles in
society.”

Specific Activity within the unit – specific activities are not listed on the Ministry of Education
website
Please state specific faith based concerns connected to the curriculum
Background
CI.3 Bullying for Religious Reasons is Not Listed
In the list of reasons for bullying, there is an omission of religious bullying. Religiously motivated
persecution is the second most common form of hate crime / bullying (29%, Stats Canada), only
surpassed by racially motivated hate crimes (54%)
C1.3 What is Homophobic Bullying?
Children learn that social bullying includes making homophobic comments. The curriculum
defines homophobia as “ a negative bias, which may be overt or unspoken and which may exist
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at an individual and/or a systemic level, towards people who are lesbian, gay, bisexual, or
transgender (LGBT)”.
In other words, if the medical, scientific, psychological, and sociological evidence supports my
decision that long term heterosexual, married relations are the healthiest way to raise a family,
and this leads to my encouragement and teaching of my children, I am, according to the
definition, homophobic. Even if I respect and accept people who are homosexual and treat
them fairly, the definition interferes with my right to embrace the teachings of my faith.
If the teacher were to follow the natural extension from the definition found in the curriculum
documents, the message in school would be, “all other values that disagree, are wrong.” Even
if the teachings encourage you to respect and accept those who choose differently, are
supported by credible medical and scientific evidence, and are supported by the Charter of
Rights, it does not matter, you are wrong for holding any other values.
This is not equitable, and does not respect the varied cultures and worldviews of the province.
CI.5 Liking others more than just friends:
It is a concern to us to begin in grade 4 (age 9) to discuss ‘li ing’ others who want to be more
than just friends, and become interested in going out in light of the vision of Comprehensive Sex
Education – to help children to determine and express their sexuality. In a non-discriminatory
classroom this would include discussion related to liking people of the same and different
gender.
When discussing liking others in a homosexual manner, for 9 year olds this can be very
confusing. The friend group for children at this age is usually children of the same gender.
When we begin to speak about liking someone as more than just friends this may incorrectly be
interpreted by a 9 year old as, “I guess I am homosexual because my friends are all boys
(girls)”.
This can be the beginning of an inaccurate feeling about sexual orientation.
Traditions associated with puberty:
Different cultures have different guidelines and values. If we are going to tal about ‘puberty
traditions’ associated with groups that barely exist in our public schools (Judaism) we need to
address puberty traditions in Islam, various Christian cultures, Budhism, etc. It is widely
accepted that children need to see themselves in the curriculum, so traditions associated with
puberty that maybe experienced by the cultures, faiths and worldviews of the classroom need to
be considered. It may not be appropriate to share all of these with all students, but to allow
each child to connect the learning in the classroom with their own cultural and spiritual
understandings is of primary importance.
Specific Faith Based Concerns
Our faith guidelines were written as a result of seeing patterns for living healthy long lives. The
teachings are, even today, supported by science. With respect to alternative sexual lifestyles
that will be included as part of bullying categories, our faith teaches we need to accept, respect
and love all people, even if they do not follow our guidelines.
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With respect to the positive patterns for living a healthy life, our faith teaches to avoid all sexual
activity until choosing to engage in a long-term, committed, loving, heterosexual, married
relationship.
The list of bullying categories does not include “religious bullying – Christophobia, Islamophobia,
etc.” which could be defined as, “a negative bias, which may be overt or unspo en and which
may exist at an individual and/or a systemic level, towards any people of faith or a faith group
(Christian, uslim, Hindu, etc) ”
Possible Solution
Inclusion of the concerns with respect to bullying of people of faith in classroom instruction.
Instruction about alternative sexual lifestyles in a way that does not lead to confusion in the
mind of the faith child who is taught that heterosexual relations within a monogamous, long
term, married relationship is what is right for them.
Conclusion
For the above reasons, I am requesting that my child not be informed prior to such planned
instruction. Whether I follow through with the request for accommodations to have my child
removed will depend on:




the context of learning,
how this is handled in the classroom; is the message balanced including instruction that
supports the decisions of faith families
whether I am able to prepare my child for such instruction and such instruction does not
lead to confusion.

