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PEACE is dedicated to making it easier for families in public education.
Many faith families with children in public schools are concerned when sensitive lesson content
that challenges the faith of their children. When this happens how should parents respond?
It is widely agreed that parents are to be the primary educators of their child and schools are to
be inclusive, respectful and understanding of all families. As the primary educator, parents need
to:
• Instruct children about their worldview
• remain informed and involved in their child’s education,
• build a positive relationship with the child’s teacher,
• pro-actively communicate with the school sharing their child’s needs,
• supplement instruction with alternative resources when the need for differentiated learning
arises.
PEACE is here to help parents to be the primary educator of their children.

For more information go to www.peaceontario.com
Copyright 2018 Public Education Advocates for Christian Equity, Ontario
Chapter, PO Box 306, Binbrook, Ontario, Canada L0R 1P0
Email: info@peaceontario.com www.peaceontario.com
Ph: 905 869 6334
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A STEP-BY-STEP GUIDE FOR PARENTS
Sensitive Curriculum and How to Respond
For many years, lesson content in public schools, particularly in sex education, has become increasingly
sensitive for faith families. Some of these topics are so controversial that people of faith may be required
to abstain from participating
There are many faiths, cultures and worldviews present in our educational system, and these families
must be accommodated. In an effort to meet the varied needs, Boards of Education have policies
ensuring children may be accommodated when curriculum is sensitive or controversial.
Even the Ministry of Education guidelines sent to school boards to direct their policies on religious
accommodation state:
Freedom of religion is an individual right and a collective responsibility. The Board commits to work with the
community it serves to foster an inclusive learning environment that promotes acceptance and protects
religious freedom for all individuals. While the Board and its staff will take all reasonable steps to ensure
freedom of religion and religious practices consistent with the Ontario Human Rights Code (the Code), it is
expected that students and their families will help the Board to understand their religious needs and will work
with the Board and its schools to determine appropriate and reasonable accommodations.
(Ontario Education Services Corporation)

If you have any questions regarding this guide, please contact us at info@peaceontario.com
Sincerely,
PEACE Board of Directors

Phil Lees,
Founder

Glen Nyhus
Director

Rev. Bruce Mann
President

Pastor Dana Hanna
Secretary

Marguerite McLoedFleming
Treasurer
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THE SEX ED CURRICULUM & Other Sensitive Curriculum Topics
Background
For many years lesson content that is sensitive to faith families has been
integrated into classroom instruction. This is particularly apparent in Human
Development and Sexual Health topics within the Healthy Living Strand of
the Health and Physical Education Curriculum.
Human sexuality is strongly linked to values. We live in a multi-worldview
society where there is a broad spectrum of opinions on what is considered to
be appropriate practices in human sexuality. The difficulty is that all of these
sexual practices are lawful, but not agreed upon by all worldviews, faiths,
cultures and individuals.
In our multiple worldview society, the dominant worldview under which public
institutions operate is humanism. Webster’s defines humanism as …

Humanism: a system of values and beliefs that is based on the idea that people are
basically good and that problems can be solved using reason instead of religion.

Rationale for Comprehensive Sex Education
The most powerful agents-of-influence affecting the child’s decision on sexual
activity are parents, the church, and school. However, parents and the
church feel ill-equipped to guide their children on human sexuality, so the
school has assumed the role. As the school is a public institution it will make
decisions based upon a secular humanistic approach.
In response, the education system has rationalized an approach that is in
alignment with Sexual Risk Reduction model. This approach is called
Comprehensive Sex Education (CSE). Advocates of Comprehensive Sex
Education rationalize that because some children do become sexually active
and could become pregnant, or acquire a sexually transmitted infection, all children should be provided
with information on sexual activity with the intent of helping youth to make informed decisions.
In an effort to reduce the risk of pregnancy, CSE programs provide information about non-reproductive
sexual activity (anal, oral, masturbation, mutual masturbation, homosexual relations, internet sexting,
etc), so that if a child chooses to engage in sexual activity the hope is that a less risky activity will be
chosen.
In addition the program emphasizes consent in relationships so that children are able to communicate
when and how they choose to express their sexual feelings.
Faith parents are concerned that this will lead to confusion in the minds of their children about what is right
or wrong for them, and could lead to personal decisions that compromise the
faith of the child.
Should we
In addition to the fear of confusion, there is growing evidence that children
who remain abstinent are healthier than those who do engage in sexual
activities. When the new programs do not place priority on avoiding sexual
activity there is concern that this may nt be the healthiest approach.
How To Respond?
Some concerned families are leaving the public education system, choosing
to home school or send their children to private schools. P.E.A.C.E. supports
the rights of parents to make these choices, however this allows for an
environment that continues to ignore the needs of the faith communities. It

leave the
system?
Remember …..
You cannot
influence if you
are not
involved !!!
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must be understood that your children will be living in a world governed by the people educated in the
system you left . And the next generation of leaders will be even more hostile toward people of faith.
If you leave, it is important to remember that ….
you cannot influence if you are not involved.
P.E.A.C.E., and many parents, choose to remain and ENGAGE with the public school system; working
to improve communication and relationships between public schools and traditional faith
communities.
Our strategy includes:
! building positive relations with teachers and principals,
! when possible, serving & assisting the school
! communicating our needs, and
! providing solutions.
Join the Team and let’s work together to help the system to be more equitable and understanding of the
needs of faith families.
Whether you want to know how to protect your child, or you want to organize your church or community to
ENGAGE on this issue, the following steps guide you through the PEACE process?
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OVERVIEW OF THE PEACE
ENGAGEMENT PROCESS
A Step-by-Step Process To Responding
To Sensitive Curriculum
See our PEACE Engage Process Video at:
https://www.youtube.com/watch?v=KjonO9MJkNE
For 20 years P.E.A.C.E. has been advocating for faith parents with children in public
education. Our goal is to promote positive communication between parents and
schools, and better learning environments for all children.
When parents follow the PEACE Engage Process they are able to successfully communicate their needs, are
understood, and learning is accommodated.
The PEACE 5-Step Process helps you to:
• Understand sensitive lesson content in public schools
• Build positive relationships with your child’s teacher so that you have a
basis for effective communication
• Positively communicate the values of your home so that your needs are
understood
• Have your child’s learning accommodated
STEP 1
•
•
•

– Engage The Facts
Understand what is being taught in today’s classrooms
Understand why these changes have come about
Understand how it impacts your family

STEP 2 – Engage The PEACE-ful Process
• Understand the Biblical (Luke 10) approach to blessing and building
relationship before sharing your needs
• Build positive relationships with your child’s teacher so that when
you need to talk about sensitive topics it will be easier and more
effective

Examples of sensitive
instruction and curriculum
that have been introduced.

Tools to help you build
relationship with school staff

STEP 3 – Engage Your Keiki
• The best place for your child to learn about human sexuality is at
home with a caring parent (American Academy of Child and
Adolescent Psychiatry)
• Use the “God’s Design for Sex” resources to become your child’s
trusted source of information on this sensitive topic
STEP 4 – Engage with Your School
• Use the tools and strategies to build relationship with teachers and
principals. Positively share your faith needs with respect to
sensitive curriculum
• Ask that you be informed about sensitive lessons
• Ask that your child be allowed to use an alternative sex-ed study
unit that helps the child to connect the learning to the teachings of
the home
STEP 5 – Engage with Others
• When you have been successful, share this with other families.

Resources to help you teach
your child from
a faith perspective

Tools to help you
communicate your
needs with the school
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A) ENGAGE The Facts
STEP 1 – Facts About the Curriculum
It is important to understand the facts about what is in the
curriculum so that when you do communicate with the
school, your communication is accurate.
You can learn the facts about the concerns with the sex
ed curriculum, the philosophy behind it, & the issue of
sensitive lesson content in schools as it relates to
traditional faith families.
In this section you will learn:
1) The Philosophical Foundation & Rationale for Sexual Health Instruction
2) Where is this coming from?
3) What our children are learning?
4) Sample Lessons
5) What it can look like in the classroom when implemented over a period of time?
6) Do these programs work to reduce teen pregnancy and STI rates?
7)Why Be Concerned With SRR / Comprehensive Sex Education?
8) Is this Happening in All Classrooms?
9) Do Parents have a choice?

1) Philosophical Foundation and Rationale for Sexual Health
Instruction

There are 2 accepted public health philosophies driving sexual health programing:
1. Sexual Risk Avoidance (SRA) - Develops an understanding of the negative consequences of early
sexual activity and instils a desire to abstain from sexual activity until married
2. Sexual Risk Reduction (SRR) (also often referred to as Comprehensive Sex Education) SRR is
the dominant philosophy in education and is defined as a…
“Rights based approach to sexual health that seeks to equip young people with the
knowledge, skills and values that they need to determine their sexuality, and enjoy their
sexuality, individually and in relationships.”

Sexual Education Approaches
Sexual Risk Avoidance (SRA)

Sexual Risk Reduction (SRR)
Comprehensive Sex Education (CSE)

Builds understanding of the negagtive affect of teen
sexual activity on:
• earning potential;
• physical, emotional & mental health;
• connection to drugs and crime.
• family

Rights based approach that equips children the
knowledge, skills and attitudes and values needed to
determine and enjoy their sexuality, individually and in
relationshp.
(Planned Parenthood,
World Health Organization, United Nations)

Goal
Dealy sexual activity so person can achieve their

Goal
Reduce the risk of pregancy and STIs
Be inclusive of all sexual orientations
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desired goals.
Primary Strategies –
• Abstain
• Train in refusal skills
• Mutual Monogamy
Student will respect that others may make different
choices, but for them will embrace the desire to
abstain until married/life long partner and will be
trained in the knowledge and skills to achieve this
goal.

Primary Strategies
• Contraceptives
• Affirming alternative ways to express yourself
sexually
• e.g., oral sex, anal sex, internet sex, self
masturbation, mutual masturbation, etc
• Consent for sex
• Rx - testing for STIs, and medication to control STIs
Child will accept all sexual choices and choose to express
sexually in ways that “reduce the risk”

Rationale for Teaching SRR/CSE?

Advocates for SRR/CSE rationalizes that teens are going to be sexually active and to “reduce the risk”
they need to be aware of contraceptives and alternative ways of expressing sexually that can reduce
risk. In an effort to be inclusive, this approach affirms all sexual orientations and methods of sexual
expression.
In an effort to reduce the risk of pregnancy and sexually transmitted infections and to be inclusive of all
sexual choices, the SRR/CSE programs rationalize that they provide:
•
•
•
•

information about contraceptives
acknowledge non-reproductive sexual activity (anal, oral, masturbation, mutual masturbation,
homosexual relations, internet sexting, etc) for expressing one’s feelings.
Instruct on consent in relationships so that children are able to communicate when and how they
choose to express their sexual feelings
Teach acceptance of (and it can be argued investigation of) all sexual orientations and gender
identities

The Goal: When a child/youth/adult chooses to engage in sexual activity, a less risky activity will be
chosen.
Why Teach Sex Ed This Way? Ontario professor admits…”because it feels good”
Sarah Flicker, a York University assistant professor of public health, reviewed the
curriculum and said, “...the ministry's commitment to acknowledge sexual pleasure
and desires to youths is innovative and terrific. ‘Often when we talk to kids about
sex it's a no-no -no, finger-wagging thing. It doesn't speak to the reality. Why do
kids have sex? Because it feels good!” (Source: Carmelina Prete. “Sex ed moves
to Grade 3.” The Hamilton Spectator. April 15, 2010. Accessed November 26,
2014. http://www.thespec.com/news-story/2142680-sex-ed-moves-to-grade-3/ )

Other Resources on the Topic of SRR / CSE
a) What is Comprehensive Sex Education …
Part 1 - https://www.youtube.com/watch?v=sDNVJj3fSJ0
Part 2 - https://www.youtube.com/watch?v=YvvAZw7AtZw

b) Comprehensive Sex Ed – Internationally –
This video resource from Family Watch International
provides a detailed look at CSE around the world.
Resource Link: Stop the War on Children
https://www.youtube.com/watch?v=xhb0GKlqF4E
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A) ENGAGE The Facts
2) From Where is this Coming?
As mentioned in the video, Comprehensive Sex Education (CSE) is coming from Planned
Parenthood and the World Health Organization (and many other groups that have aligned with
them). These organizations pressure for the implementation of CSE in all countries and all
schools. Below is a summary of the expectations they want to see children taught.
-------------------------------------------------------------------------------------------W.H.O. Expectations for Sexual Health Instruction
Ref: WHO, Standards of for Sexuality Education , pp. 38 – 50)
http://www.oif.ac.at/fileadmin/OEIF/andere_Publikationen/WHO_
BZgA_Standards.pdf
From birth to 4 years of age:
• Informing children about the “enjoyment and pleasure when
touching one’s own body, early childhood masturbation”.
• Telling children about “the right to explore gender identities”
From 4 to 6: (K – Gr 1)
• Children should “consolidate their gender identity”.
• Being informed about “different concepts of a family”.
• Accept “diversity”
From 6 to 9: (Gr. 1 – 3)
• informed about the “choices about parenthood and pregnancy, infertility, adoption,
contraception
• information on “enjoyment and pleasure when touching one’s own body (masturbation/selfstimulation)”.
• the “sexual rights of children”.
From ages 9 to 12: (Gr. 3 – 6)
• acceptance of differences in bodies (size and shape of penis, breasts and vulva can vary
significantly)”.
• Types of contraception and their use;
• Acquire skills on the “use condoms and contraceptives”.
• informed about
• “first sexual experiences,
• Gender orientation,
• sexual behavior of young people (variability of sexual behavior),
• differences between gender identity and biological sex”,
• “pleasure, masturbation, orgasm”
• Respect “diversity in sexuality and sexual orientation”.
From 12 to 15: (Gr. 7 – 10)
• Receive information about “contraceptive services” (condoms, morning after pill, abortion, etc)
• Learn about “pregnancy (also in same-sex couples)”. (NOTE – does not include fetal
development)
• Acquire skills to “make a conscious choice of contraceptive .
• Gender-identity and sexual orientation, including coming out / homosexuality
• Understand their “sexual rights as defined by International Planned Parenthood Federation
(IPPF) and by World Association for Sexual Health (WAS)”.
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A) ENGAGE The Facts (cont’d)
3) What Are Our Children Learning?
Strand: Human Growth and Development and Sexual Health
The Human Growth and Development and Sexual Health Strand of 2015
Ontario Health and Physical Education Curriculum is based upon
Comprehensive Sex Education (CSE – another name for SRR), developed by
the International Planned Parenthood Federation, and endorsed by the
United Nations and World Health organization. It is found in many other
countries.

Comprehensive Sex Education (CSE) is a rights based approach to human sexuality that seeks
to provide children with the knowledge, skills, attitudes and values they need to determine
and enjoy their sexuality, emotionally and physically, individually and in relationship.
Source: http://www.ippf.org/resource/ippf-framework-comprehensive-sexuality-education/
Definitions of Terms within this definition.
Sexuality: understanding of sexual orientations, sexual activities, and capacity for sexual
feelings
Rights Based: World Health Organization International Standards for human sexuality state
that students need to be informed of their sexual rights as determined by Planned
Parenthood International.
Skills – investigating sexual preferences through self-investigation, discussion of sexual
preferences with someone who is more than just a friend, use of contraceptives, etc
Values – acceptance of all sexual choices
Determine their sexuality – this means their gender and sexual orientation, their sexual
activity preferences, and their capacity for sexual feelings
Relationship – not limited to heterosexual or one partner as this would be discriminatory.

Specific Grade by Grade Details:
To get a summary overview of the concerns check the following videos:
a) 10 Reasons Parents Should be Concerned About the New Sex Ed
This Video, produced by the Institute for Marriage and Family Canada looks at the Ontario
Sex Ed curriculum.
https://www.youtube.com/watch?v=m9TAE_RFOhk
b) Grade Specific Overview (Note: these videos provide a brief overview of concern. For
more details read the Analysis document referred to below.)
• Grades 1 – 3 … https://www.youtube.com/watch?v=8Uu5jEo0bAE&t=34s
• Grades 4 – 6 … https://www.youtube.com/watch?v=2ckPYSA639k
• Grades 7 & 8 … https://www.youtube.com/watch?v=iuZ6qud_KlM
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Below is a Grade-by-Grade Summary of the Curricular Concerns
within the Topics of this Strand of Learning
What Will Be Taught?
Why Concern?
Grades 1 – 3
Summary Video https://www.youtube.com/watch?v=8Uu5jEo0bAE&t=34s
Gr. 1 - Label the genitalia, penis,
testicles, vulva, vagina

Reduction in Modesty
Concerns expressed by teachers in other jurisdictions where this
has been taught include:
• leads to a reduction in modesty
• increased interest in differences between genders, and interest in investigating
these differences on the playground
The rationale used to support such teaching is “if children can identify their body
parts it will reduce abuse of children.” In the past, ‘it was explained that boys
and girls are different and the private parts that are different are what is covered
by a bathing suit. It is not appropriate for someone to touch those parts.’ This
effort attempted to address the issue of abuse and maintained modesty – which
seems to no longer apply. .
Educational Rationale
The pedagogical rationale (reasoning underpinning the teachings that are being
used) for teaching this in Gr. 1) is to provide pre-knowledge before instruction in
gender identity, which is listed in the curriculum documents in Gr. 3. Gender
identity instruction directly interferes with our faith teachings and is outlined in
grade 3.

Gr. 3 Gender identity –
Gender is treated as a changeable social
construct: something that you have no
control over; has to do with how you
feel; not determined by your anatomy;
there are more than 2 gender options;
you choose your gender; it can change
throughout life. (taught directly in grade
3 , and built upon in all grades till
graduation.... beginning on p. 124)
Gr. 3 Sexual orientation – (p. 124)
In grade 3 homosexuality is taught as an
invisible difference that you cannot
control. The curriculum requires teachers
to affirm and normalize homosexual
family structures, and homosexual
activity. (beginning on p. 124) Note:
sexual orientation is reinforced each
grade through to graduation.

1) Placing Ourselves above Our God - This is of great concern. We believe that our biological
gender is not a social construct, but is selected naturally via our DNA, the process which was
designed by our God. Gender identity has led to discussions in classrooms and even
rationalization within some faith circles that “God makes a mistakes” and this can be corrected;
this places ourselves above our God.
2) Contentedness- An important component of a satisfactory life includes contentedness – being
happy with who you are. Discussions about gender issues can interfere with contentedness. The
issue of lack of contentedness has been connected to mental health concerns.
3) Contribution to Mental Health Issues- Often our faith instruction is based upon patterns of
living experienced and reported in the past. The guidelines in religious writings such as the Bible
were often based upon observations of patterns of living over thousands of years. Today, we
find that science and medicine do affirm our teachings – although these reports may not be
considered to be politically correct. Concern has been expressed by some psychiatrists (e.g. Dr.
Miriam Grossman,, You are teaching My Child What?), that such teaching will lead to increased
sexual confusion, increased lack of contentedness and contribute to mental health issues.
4) Complex Issue & Mental Capacity - Instruction in gender identity is a complex issue,. The prefrontal cortex of the brain (the section of the brain that handles rationalization and future impact
of decisions made) is not fully developed until the twenties. This subject is difficult for even
adults to understand, will lead to confusion in the minds of children, and is in conflict with our
beliefs as people of faith, and children do not have the capacity to make such serious decisions.
5) Re: Gay, Lesbian, Bisexual & Trans-Gendered Issues: People do have the right to engage in
any lifestyle, and value system, so long as it is not leading to hate of another group. Messaging
that goes beyond respecting and accepting people who live in alternative sexual lifestyles, is in
opposition to families adhering to Judeo-Christian spiritual values. Their values are based upon
the teaching in scripture about how to live a healthy (including physically) life. To reduce
spiritual conflict within the child, it would be beneficial for the learning to positively connect to
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the child's life experiences and spiritual understandings, and take place only when the child has
developed beyond a certain level of spiritual maturity and confidence.
NOTE: Although gender identity is first listed in Gr. 3, this does not mean it will not be taught in
earlier grades. We have had calls from parents … kindergarten children are coming home saying
they get to choose if they are a boy or girl.
Sexual Orientation: Curriculum imposes a “humanist perspective”. We live in a province where
there are multiple worldviews and sex is a very values-laden subject. In a pluralistic province that
promotes equity, the curriculum should encourage children to connect the teachings with their
cultural and spiritual backgrounds (Standards of Practice in the Teaching Profession, 1999,
2006) especially if the spiritual backgrounds are consistent with living a healthy life.
It is accepted that people do live in alternative sexual relations. For many people of faith this is
not consistent with the teachings and could undermine the faith of the child.

Grades 4 – 6
Video Summary https://www.youtube.com/watch?v=2ckPYSA639k
Gr. 4 Affirming Emotional Relationships,
Romantic Dating - Introduces the
concept of being “MORE THAN JUST
FRIENDS” with classmates that they like.
Many parents find this not appropriate
for age 8/9. (see p. 141)

Most believe that “affirming/encouraging” emotional relations at age 8 is too young.

Gr. 5 Conception is taught

Instruction about conception is not overtly a concern. However, all instruction about fetal
development has been removed from all elementary curriculum. NOTE: although officially
recognized in the curriculum at grade 5, we have had incidents where conception has been
taught in stories being read to classes as young as Gr. 1.

Gr. 6 Masturbation –
The curriculum encourages this activity
as a pleasurable way to investigate what
you like sexually by yourself. The reason
this is encouraged is so children can
communicate their sexual preferences to
others (expectation in grade 7) – (p.175)
NOTE: there is pressure to affirm self
pleasure back to pre-school – this
strategy is also reinforced through to
graduation.

It is understood that we live in a multi-cultural, multi-worldview society where there is a
range of beliefs about issues such as masturbation. Comprehensive Sex Education
philosophy takes the position of one of the worldviews and imposes a one-size-fits all
on to all by encouraging masturbation (self and mutual) as a means to investigate your
sexual activity preferences and a means of expressing yourself sexually without risking
pregnancy.
Although the curriculum takes the position that there is no problem with masturbation,
even the liberal E-zine ‘Ask Men’ and other web pages indicate that masturbation can
become an addiction that can interfere with school, work, intimate relationships, etc.
(ca.askmen.com/dating/dzimmer_100/145_love_answers.html)
Edwina Revese, sexual addictions therapist, Hawaii, shared that as we affirm
masturbation, more children will use this as a way of dealing with stress and this will
lead to increased addictions.
Traditional conservative faiths have learned through experience that masturbation can
have negative consequences that are not recognized as part of the curricular instruction.
It can lead to interference with intimacy, and to addictions that are difficult to address.
The faith community does not desire to impose their position on others, but have found
that from experience this activity is best not encouraged, and chooses to embrace this as
part of their teachings. It would seem that sex education is not flexible to respect the
choices made by these groups that are based upon sexual life-experience.

Consent for Sexual Activity is introduced
and the encouragement to discuss your
sexual preferences/expectations with
your ‘more than just friend’.

Consent – Instruction in consent for sex can be argued to be an overt affirmation or
encouragement for sexual activity in teens. It is advocated as a strategy to prevent rape, but a
minor granting consent is being used as a defence by pedophiles who argue they are assisting
children to express their sexuality.

End a relationship – students are

Ending a relationship Concerns
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encouraged to know how they will end a
relationship before they even begin.

1) Strategies such as this are often found in CSE curricula intended to reduce the natural bonding
that takes place between two people.
For people who believe in long term committed relationships the natural bonding that takes
place as a result of endorphin bonding is an important factor helping to keep married couples
together. Conditioning activities intended to reduce the natural effects of bonding will lead
increased difficulties when people desire long term relations.
2) The curricula does not encourage understanding of the factors to consider for a life-long
relationship

Stereotypes - children are encouraged
to NOT use gender terms which are
offensive. E.g. boy, girl, mom, dad,
brother, sister. NOTE: Resources instead
talk about “persons with penises” and
“persons with vaginas”

Stereotypes
1) Faith communities are generally organized around gender type roles. It is recognized that
some people do not agree with this, but the imposition of such “rules’ is seen as direct efforts to
undermine the values / worldview of these people.

Grade 7 & 8
Video Summary https://www.youtube.com/watch?v=iuZ6qud_KlM
Gr. 7 & 8
Anal, oral & vaginal sex - (p. 196),

Consent: The need to communicate
clearly with each other when making
decisions about sexual activity

Anal and oral sex
1) All sexual activity is presented in the curricula as equal ways of expressing your feelings
to a person.
2) Anal and oral are often rationalized as “contraceptive methods.
3) Activities such as dry humping, sexting, and mutual masturbation are often affirmed as
ways to express your sexuality safely – without exchanging body fluids. The concern is
that this is affirming activity that can lead to other sexual activity.
4) Children are to be told the best way to avoid STI’s is to not engage in sex that can lead
to transmission of STI’s and pregnancy. However the increased risk of HIV infection
during anal sex and increased risk of head and neck cancers as a result of HPV of the
throat are not included in instruction.
5) The research does not show that this curriculum leads to reduced STI rates, nor
reduced teen pregnancies.
Consent –
1) There is concern that teaching about consent for sexual activity is an affirmation for sexual
activity in teens. It is rationalized as a way to “prevent rape”, however consent is now being used
as a defence by pedophiles who argue they are assisting children to express their sexuality.
2) This conflicts with the teachings of home encouraging abstinence from all sexual activity.

Abstinence – (p. 195) students decide
what abstinence means to them. E.g.,
Student can abstain from vaginal
because you do not want to get
pregnant, but share your sexual feelings
for someone through oral or anal,
masturbation, bisexuality, etc.

Abstinence:
1) The definition of abstinence has changed. Children are instructed to determine their
definition of abstinence. To do so they need to be aware of all methods of expressing sexuality,
decide which they choose or not choose to engage. If they choose to not engage in vaginal sex
because you can get pregnant, and anal sex with a condom is safer, that is your personal
definition of abstinence.
2) The advantages of abstaining from all sexual activity is not shared with students. For example
the Center for Disease Control study shows that Virgin Teens Much Healthier (in all

aspects of life) Than Their Sexually Active Peers: CDC Report
http://www.christianpost.com/news/cdc-report-virgin-teens-healthier-sexually-activeabstinence-171936/

Sexting – (p. 194, 195) The problems
with sexting are presented as ‘once your
photos are on the internet they are there
for good’ and if you receive a sext, be
considerate and do not forward.

Sexting –
1) Although not blatantly taught in the curriculum as a sexual expression technique –
students are NOT told “not to sext”. This can, and has been rationalized as a means of
expressing your feelings for someone without the risk of exchanging body fluids.
2) The risks emphasized in the Ontario Curriculum are limited to …these images are on

14

Students are NOT told not to sext. They
are taught the etiquette of sexting – e.g.
If someone has sent you a sext, be
considerate do not forward.”

HIV Infection (p. 197) – HIV is contracted
through sexual activities that involve
exchange of body fluids. Reading
between lines, and this has been
rationalized in classrooms - engage in
sexual activities that do not exchange
body fluids. e.g. mutual masturbation.
Remember: teachers have authority to
go beyond minimum curriculum
expectations based on needs of students.

the internet, could be accessed or shared with someone else, etc. … Students are not
told ‘not to sext’. However students are told, if they receive a sext be considerate of
the other person and do not forward it on. This can be considered as the etiquette of
sexting.

HIV - In an effort to not be discriminatory, the curriculum does not encourage the use of
information that children need to discourage sexual activity at a young age.
•
Does not inform children of the reality of high-risk sexual activity
o oral sex with 5 partners using a condom results in a 250% increased risk of oral cancer;
o anal sex, even with a condom, reduces the risk by only 70%,
o within the men who have sex with men population there is a a 4000% increased risk of
HIV infection;
o the fastest growing HIV demographic is heterosexual women because they are
engaging in anal sex because they are rationalizing they cannot get pregnant with thus
kind of sexual activity
o NOTE: The US Food and Drug Administration (USA) does not approve condoms for anal
sex.
"

•
•

•

Gr. 8 – Reinforces all of the above and …
Contraceptives… (p. 196, 197 & 218)

In young girls the vagina is only one cell thick and very prone to infection. If you wait to
have sex till you are 19/20 cell wall is 30 cells thick much more likely to protect from
infection
Result of curriculum will be most harsh on girls – who are more prone to STIs than boys
Does not cover the social and emotional consequences of early sexual activity (e.g., sexually
active girls are 3 times more likely to commit suicide, sexually active boys are 8 times more
likely to commit suicide)
Says, to avoid STi’s the best thing to do is not engage in sexual intercourse, but then covers
ways you can express your sexual feelings and reduce your risk (mutual masturbation, wear
a condom, etc)… this is still affirming sexual activity within teens

Contraceptives –
•
Creates an unrealistic confidence in condoms – students are not informed about high
risk sexual activity and failure rates of condoms - as above.
•
Does not inform of the failure rates of condoms during the various sexual activities

Demonstrate an understanding of
gender identity (e.g., male, female, twospirited, transgender, transsexual,
intersex), gender expression, and sexual
orientation (e.g., heterosexual, gay,
lesbian, bisexual), and identify factors
that can help individuals of all identities
and orientations develop a positive selfconcept (p. 216)

The faith community agrees with the goal of accepting people of other genders. However, this
is a very complex problem and could lead to Increased confusion in the minds of children. (Dr.
Miriam Grossman, MD, Psychiatrist)

Students are to develop their sexual
health plan (p. 215).

Sexual Health Plan –
The faith community agrees with this goal if there children could have all of the information
(spiritual, sociological, medical, and scientific) that encourages abstinence.

Tells faith children that they are above their God who determines their biology and gender via
their DNA.
Tells our children they do not need to learn to be “content” – an important value. There is
evidence that lack of contentedness leads to increased mental health issues.
NOTE: Although gender identity is first listed in Gr. 3, this does not mean it will not be taught in
earlier grades. We have had calls from parents … kindergarten children are coming home saying
they get to choose if they are a boy or girl. It will also likely be reinforced throughout the years.

Would be most appropriate if all children could develop their sexual health plan with instruction
that is based upon their worldview and accurate science information.

General Concerns:
•
Does not encourage understanding of the factors to consider for a life-long relationship
•
The sexual health instruction is NOT HEALTHY !!!
(Dr. Miriam Grossman, MD, Psychiatrist, Presentation Aug. 18, 2015, Mississauga, ON)
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THERE IS NOT ONE JURISDICTION THAT HAS IMPLEMENTED COMPREHENSIVE SEX
EDUCATION that led to a REDUCTION IN STI RATES OR PREGNANCIES amongst
teens and young adults.
Links
http://www.christianconcern.com/our-concerns/education/sex-education-does-notreduce-teen-pregnancy-or-stis-review-finds
• Nova Scotia – implemented CSE in 2004/05. Between 2006 and 2010 teen
pregnancies increased 40%. (http://www.imfcanada.org/making-sexeducation-work)
•

For a more detailed, grade by grade report see our Sex Ed Analysis
Document found on our website http://peaceontario.com/wpcontent/uploads/2015/03/Ontario-Sex-Ed-Curriculum-Is-moreControversial-Than-Anticipated-4.pdf

c) Other Resources on the Subject
Our YouTube Channel can be found at…
https://www.youtube.com/channel/UCN0v8TwPbwezC_G7ffCSJsg
c)Overview of the Concerns
https://www.youtube.com/watch?v=1oecBRXA86A
d) Curriculum Concerns …
a) What is Comprehensive Sex Education …
Part 1 - https://www.youtube.com/watch?v=sDNVJj3fSJ0
Part 2 - https://www.youtube.com/watch?v=YvvAZw7AtZw

16

A)

ENGAGE The Facts (cont’d)

3) Sample Lessons
Pre-School & Primary & Junior Grades
See Summary Videos

Gr. 1 - 3
https://www.youtube.com/watch?v=8Uu5jEo0bAE&t=34s
Gr. 4 – 6
https://www.youtube.com/watch?v=2ckPYSA639k
Sensitive content about human sexuality comes in the form of
storybooks. These books lead to classroom discussions about
alternative sexual lifestyles, gender identity, gender fluidity,
gender expression, and sometimes masturbation.
Concerns
It is agreed that all children need to be affirmed and those living
in different kinds of families also need the same affirmation.
Criticism from faith community is that resources such as story
books read aloud in class about “traditional families attending
church, etc” are not included in such instruction.

Story books dealing with sensitive sexual
content in elementary school.

For many people of faith, gender is
determined by the child’s DNA as designed
by the Creator. Encouraging children to
choose whether they want to be a boy or
girl encourages them to put themselves
above their creator.
As children’s minds are being developed it
is important to help them to understand that
others will choose differently, and at the
same time the worldview of the family is not
to be undermined – this can be a very
difficult task!!

Middle School - Sex
Education Focus

See Video Summary
Within Grades 6 and above human
sexuality is taught as a unit in the health
program.
Sample Lesson
One common lesson that we have seen
taught in curricula internationally, has
children brainstorm “How Do People
Express their Sexual Feelings? What is
Abstinence?
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Teachers are recommended to have an open discussion with the class about how to express their sexual
feelings to themselves or other people. The circled
What Is Abstinence in Comprehensive Sex Education?
Under CSE the definition of abstinence has changed. Within CSE programs, students are told that
abstinence can mean different things to different people. There may be ways of expressing sexual
feelings with which you are comfortable, and others with which you are not. You need to determine what
these are so that you can communicate to your partner what is acceptable and from which activities you
abstain.

5) What Does SRR/CSE Instruction Look Like in the
Classroom After Being Implemented A long Time?
CSE can look very different from school to school. Some jurisdictions have had CSE programs for
many years. For example the state of Oregon, has been using CSE in schools since 1984. In
2014, the following news report about an adolescent sexuality conference supported by the
Oregon Department of Education was released showing what CSE program content can look like
after years of implementation.
______________________________________________________________________________

Sheriff ready to shut down inappropriate Oregon Adolescent Sexuality
Conference
http://oregonoptimist.com/community/sherif-ready-to-shutdown-inappropriate-oregon-adolescent-sexualityconference/
By H. Whisman
11/22/2014
COMMUNITY, NEWS|0 Comments
SEASIDE, Ore.—
For the past twenty years, students ages 11 to 18 attended
the Oregon Adolescent Sexuality Conference in Seaside,
Oregon. Recently, KOIN 6 News revealed that contrary to
“preventing teen pregnancy, preventing STDs and
developing healthy relationships,” as conference director
Brad Victor promised, the conference promotes dangerous
sexual activities for minors.
One workshop entitled “From Texting to Teledildonics: Is
Technology Changing Sex?” led by keynote speaker Cory
Silverberg teaches students about phone sex,
pornography, and teledildonics.
“Teledildonics basically refers to the control of
sex toys over the Internet; the remote use of
sex toys,” said Silverberg in an audiotape
recorded by an attendee.
Silverberg taught students how to use an adult
website called Virtual Fem. One student
explained that Silverberg gave detailed
instructions on how to make an avatar and
press command keys to perform virtual sex
acts.
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Numerous handouts were administered to students encouraging cyber and phone sex and
suggesting ways students can engage in sexual activity without “going all the way.”
Pamphlets encouraged behavior such as bathing together, shaving each other, wearing each
other’s underwear, roleplaying, buying an extra-large pair of pajama bottoms to sleep in together,
lap dances, and strip teases.
Victor declined to comment when confronted with the graphic content of the conferences.
When KOIN 6 investigator asked whether he thought the material in the pamphlets would be
effective to prevent teen sex, Victor said, “I’m not going to address that question. That question is
inappropriate.”
Lisa Maloney, St. Helens School District board member, said she was concerned by what she
witnessed. “All kinds of speakers about Internet porn, using Internet sex toys, using meth as is
shown in this book for when you’re engaging in sex. It encourages using meth because it helps
your sexual drive and what not in here,” said Maloney. “It says it in this booklet that was handed
out and given out to all young people.”
The section of the handout to
which Maloney referred states,
“Meth is widely used for a million
reasons to have lots of sex with
lots of partners for long periods.”
Although all students need
permission slips to attend the
conference, most parents
admitted to being unaware of the
nature of the material.
“If it was an adult sex conference,
we wouldn’t even be having this
conversation, but this is directed
to adolescents. We want them to
be safe,” said mother Lori Porter.
The program is funded through
state tax money. Victor receives support from two state agencies as well as the federal government.
The conference’s website lists Oregon Health Authority and the Oregon Department of Education as
some of the conference’s supporters.
Seven of the sixteen Oregon school districts who attended in the past now refuse to participate in the
April’s upcoming conference.
Clatsop County Sheriff Tom Bergin is now working to shut down the program. So far he has contacted
the Clatsop County district attorney to investigate criminal activity at the conference.
“When we saw your story, it validated a lot of concerns that we had,” said Bergin to a KOIN 6 reporter.
“We want to first get it shut down and stopped. If it’s not stopped, I can guarantee you we will be
scrutinizing this and looking into it in depth.”
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A)

ENGAGE The Facts (cont’d)

6) Do SRR/CSE Programs Work? Do they Reduce STI Rates
Amongst Teens & Young Adults?
SRR/CSE proponents often say that its use in classrooms results in a reduction in the rate of sexually
transmitted infections amongst teens and young adults. However, as you can see from the sources
below, these claims are not only poorly substantiated, empirical evidence suggests the reverse is true.

a) Video Resource: Ontario Sex-Ed: The Problem of CSE - Part 2
Does SRR/CSE Work? https://www.youtube.com/watch?v=YvvAZw7AtZw
b)

Sex Education Does Not Reduce
Teen STI Rates or Pregnancy – review shows
Published: November 10th, 2016 | Education, Family, Social
Source: http://www.christianconcern.com/ourconcerns/education/sex-education-does-not-reduce-teen-pregnancyor-stis-review-finds
An international review has found that sex
education does not reduce the rate of
teenage pregnancy or incidences of sexually
transmitted infections (STIs).
A comprehensive Cochrane review of studies
from around the world combined the data
from more than 55,000 young people, aged
on average between 14 and 16.
The review follows a suggestion from
Education Secretary Justine Greening in
September, to make sex education mandatory in all schools.
Reviewed measurable outcomes
The review restricted its focus to studies featuring measurable biological outcomes, from records or tests
of pregnancy and STIs. Data was collected from England, Scotland, South Africa, Chile, Kenya, Tanzania,
Zimbabwe and Malawi.
Dr Amanda Mason-Jones, a lead researcher at York University, commented: "Previous studies have
focused on self-reported outcomes only - this is the first review and meta-analysis to look at only
measurable biological outcomes."
'No effect'
But the study found that sex education was not helping to lower rates of pregnancy or STIs. "As they are currently
designed, sex education programmes alone probably have no effect on the number of young people infected with
HIV, other STIs or the number of pregnancies," Dr Mason-Jones explained.
This challenges the widely held assumption that sex education does reduce rates of teenage pregnancy and
incidences of STIs.
Sex ed 'reflects liberal sexual norms'
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Earlier this year, Andrea Williams commented on calls to make sex and relationships education (SRE) compulsory:
"For many years, sex and relationship education has not provided a godly stance on sexuality or sexual relationships.
Instead, it reflects our society's increasingly liberal sexual norms. Making SRE mandatory would limit parents'
freedom to withdraw their children from these lessons if so desired and usurp their responsibility in deciding what
they should and should not be taught at what age."
Commenting on the Cochrane review’s findings, she added: "These findings demonstrate that the liberal norms
promoted in the sex education curriculum are not in the best interests of these children. What these schools are not
teaching is that sex is precious and God-given, but only truly safe and fulfilling in the context of a married relationship
between one man and one woman."

7) Why Be Concerned With SRR / Comprehensive Sex Education?
Challenges to the Faith of the Child and Family
Young children attending school come with a developing faith. Information that is in conflict with the
teachings of the faith could lead to confusion in the mind of the child about what is right or wrong.
The education system cannot provide favor to any particular faith, but at the same time is required
to accept and be tolerant of the worldview of attending families – Once again a very difficult task!
When the learning environment is in conflict with the child, achievement suffers.
Psychologists and educators agree that the learning environment has a great impact on
educational achievement. When the environment is in conflict with the child’s life experiences,
learning achievement can suffer.
Educators place a great deal of emphasis on differentiated learning - tailoring instruction to meet
individual needs. Teachers are trained to differentiate the content to be learned, the process of
learning, and the learning environment.
A subject like human sexuality that is so values laden and sensitive needs to have flexible
approaches to meet the varied learning needs.

8) Is This Happening In All Classrooms?
In Ontario the curriculum expectations are to be taught by every teacher. However, teachers do
have the authority to modify lesson content and delivery based upon the needs of the students.
For example, in Toronto at a school where there is a high Muslim population that concerned about
the curriculum, the teachers have made modifications to programs to make the learning more
consistent with their needs.
For learning to be as relevant as possible this however, parents need to communicate with the
school.
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B)ENGAGE The Facts (cont’d)
9) Do Parents Have A Choice When It Comes To Sensitive
Curriculum?
Yes!
The Ministry of Education Equity and Inclusive Education Strategy also addresses religious
accommodation. The following is a template policy provided by the Ministry of Education as a guideline
for religious accommodation policies:

Freedom of religion is an individual right and a collective responsibility. The Board commits to
The Ministry of Education has a policy requiring schools to inform parents of sensitive lesson
work
withand
theinviting
community
it serves
to foster anthe
inclusive
that promotes
content
parents
to communicate
kinds oflearning
contentenvironment
they would consider
sensitive..
acceptance and protects religious freedom for all individuals. While the Board and its staff will
take all reasonable steps to ensure freedom of religion and religious practices consistent with the
Ontario Human Rights Code (the Code), it is expected that students and their families will help the
Board to understand their religious needs and will work with the Board and its schools to
determine appropriate and reasonable accommodations.
From experience we have learned that the approach taken by parents has a significant effect on the
results. When a parent follows the PEACE ENGAGE Process the school will inform you and work with
you to determine the best accommodation.
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ENGAGE The PEACE-ful Process
Step 2 – Taking A Peaceful Approach

The PEACE approach to communication is positive, relational, and
based upon Biblical principles of social influence described in the Book
of Luke, Chapter 10:1-9. Recent case studies have shown that a
positive, winsome approach to this issue is most effective for
building understanding between parents, teachers, and school staff.
A Relational Approach
Luke 10:1-9. When Jesus sent the 72 out (as lambs to the wolves) to positively influence society, He said:
! Speak blessings—“speak peace to this house” 10:5
! Build relationships—“stay there, eat what they give you” 10:7
Eating a meal together was one of the highest signs of fellowship in Jewish culture.
! Meet their needs—“heal the sick” 10:9
! Proclaim God’s truth—“share truth (and your needs) after you have built relationship” 10:9

A Positive, WINSOME Manner
PEACE parents seek to bless our teachers and to become an asset to our schools. (ie bless, praise,
volunteer, meet needs in the school, and assist by providing alternative learning materials that help our
children to meet government expectations in a way that also affirms their faith).
We live in a pluralistic, multi-worldview society and the
school is expected to respect, accept and assist all
people - this is a difficult job. When it comes to sensitive
lesson content, we must seek to communicate the
Christian needs of our children in a positive and
winsom e way.
Teachers, just like any other person, will be interested in
listening to you if you have a positive relationship and
you sincerely care. Make every effort to be positive,
caring, and winsome.

WIN-SOME
Definition:
1

Attractive or charming in an open, fresh,
innocent, honest and desirable way.

2

A feeling of childlike joy or innocence
that is attractive or ple asing to
othe rs.

Synonyms:
engaging, inviting, ple a sa nt, agreeable,

a miable, disarming, endearing, pleasing
ACTION ITEM
Begin to bless your child’s teacher:
1)Thank the teacher for their great work – When you child tells you something they enjoyed in class,
send a note telling the teacher and thanking them for making school interesting.
2)When dropping your child off at school:
a. Make positive conversation
b. Send a small token of appreciation – could be as simple as a coffee or tea.

See the next page for a more comprehensive list of ways to bless and serve.
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ENGAGE The PEACE-ful Process

Some Ways to Bless Your School

This is a sample list of ways to bless and serve your school, this is by no means exhaustive.
Due to work commitments, etc., some may not be available during the school day. Others may be available. Often
blessing can happen incidentally. As children are dropped off at school and you cross paths with staff make an effort
to be polite, sincere, encouraging, and caring.

Pray (and start up a prayer team for the school)
• For favor, open doors, and success for PEACE in your school.
• Prayer walk your campus weekly.
• For unity among pastors and the Church of your community/city.
Bless and serve the school
• Ask the Principal what are the needs of the school/teachers and how we can help. This has been the single
most important means of establishing trust, building influence, becoming an asset because it involves
actually listening and starting with the needs of the school instead of our own needs/goals.
• Volunteer at school events—fun fair, fitness meet, movie night, fundraisers, etc.
• Become a volunteer handyman.
• Become a P.T.A member.
• Become an School Council member.
• At the beginning of the semester, bless the administrators, teachers and support staff with baked goods and
a note of encouragement.
and serve the teachers
Pray for teachers by name. Pray for their classrooms.
As you walk the campus, thank, bless and encourage teachers.
Most schools pass out a classroom wish list of specific supplies desired by each teacher for the school year.
Find some you can fulfill.
• Throw an ice cream social for teachers/staff at the end of the quarter.
• Have a Teacher Appreciation Sunday at your church. Invite the Christian (or receptive) teachers/staff and
pray over them.

Bless
•
•
•

Bless
•
•
•
•
•

and serve the students
Pray for students by name. Acquire a yearbook (even from last year) and pray for students/teachers.
Tutor.
Offer afterschool activities/club—a sport, chess, science, technology, robotics, health and wellness, etc.
Learn from the principal what the needs of low income students are and meet them.
Read in classrooms. Kindergartners are great. They learn to love reading and they get to know you.

Encourage and mobilize other parents to be involved in the above.
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ENGAGE Your Children
STEP 3 - Become Your Child's Primary Educator
On This Sensitive Issue
Research shows that the
best place to learn about human sexuality is at home with a caring parent.
However, school officials feel that the new curriculum is needed because
parents aren't teaching their children about sexual health and sexuality.
Unfortunately, there is some truth to this statement.
Research also shows when parents teach their children accurately about sexual issues, the relationship
between parent and child becomes stronger, and the parent becomes the trusted source of information on
this important topic. Parents must take responsibility for this and teach it at home.
Whether you're looking for a little help or a lot, PEACE is here for you.
PEACE has resources to help parents become their child's primary educator
on this issue. One resource is Stan & Brenna Jones’ series of books called
God’s Design for Sex. These resources and more are available onour
website – www.peaceontario.com.

How and When to Tell Your Kids About SexThere's more to
teaching your kids about sex than a nervous discussion of the birds and the bees. In
How and When to Tell Your Kids About Sex, you'll find important, helpful information
on concerns your children face from infancy through adolescence. Building on a
biblical foundation, they discuss how to talk with your children about sexual issues
and when it's appropriate to tell them what.

Book 1 – The Story Of Me

(Ages 3 – 5)
By: Stan & Brenna Jones Publisher: Tyndale.com
“It’s never too young to begin giving your child a practical understanding of his or
her unique, beautiful body and why God designed it to be exactly the way it is.
The Story of Me is the first book in the God’s Design for Sex series, written to be
read to children ages 3 – 5. With candid age-appropriate language and realistic
illustrations, the Story of Me explains:
•
•
•
•
•

God’s love and the goodness of all He has made
The nurturing family as God’s context for love
Why God wants each baby to have both a mommy and daddy
The specialness of being made a boy or girl
Proper names for private body parts”

(list is from the back cover of The Story of Me,)

Book 2 – Before I Was Born

(Ages 5 – 8)
By: Carolyn Nystrom Publisher: Tyndale.com
“Before I was Born is the second book in the God’s Design for Sex series, written
to be read with children ages 5 – 8. With age appropriate, straightforward text,
and informative illustrations. Before I was Born explains sex as a special gift
God gives to a husband and wife and covers such topics as:
•
•
•

Why God made boys and girls bodies different
God’s plan for loving marriages and families
The basic facts about intercourse, presented in the context of marital
love and intimacy
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ENGAGE Your Children
•
•

Conception and fetal development
Childbirth and breastfeeding

Created to answer the questions asked by young children, Before I was Born will help you give your child a vital head
start in understanding God’s intended purpose for procreation and sex.”
(list is from the back cover of Before I was Born)

Book 3 – What’s The Big Deal?

(Ages 8 – 11)
By: Stan & Brenna Jones Publisher: Tyndale.com
At this age your child probably knows what sex is. They have heard other kids talking
about it, and maybe they have heard it talked about on TV and Internet. But TV doesn’t
tell them everything and they probably will have some questions. What’s the Big Deal?
was written to help kids ages 8 to 11, find the answers they need. This book explains
the basic facts about sex and related issues such as:
•
•
•
•
•

Why God made adults so they want to have sex
Why God designed sex to be shared only within marriage
What God actually says in the Bible about sex
The amazing changes ahead of you during puberty
How to respond when you feel sexual pressure from friends, TV shows,
movies, and magazines

We suggest parents read this book with their child or discuss it with them as they read it on their own. Parents can
answer questions, help children understand what a beautiful and exciting gift from God their sexuality is meant to be.
(list is adapted from the back cover of What’s The Big Deal?)

Book 4 – Facing The Facts

(Ages 11 – 14)
By: Stan & Brenna Jones Publisher: Tyndale.com
More changes occur in your child’s body and brain during puberty than during any other
time in life. Puberty marks the beginning of big changes in relationships between the
child and their parents, and with the opposite sex. It’s a wonderful and exhilarating
time because your child is becoming an adult, but it can be a stressful and
overwhelming time, too. If your child does not understand what’s happening, or why,
ages 11 – 14 can be downright scary.
Facing the Facts was written to give children all of the information needed to
understand exactly what is happening to their body during the years ahead, and why
God planned it to happen just that way. With this resource your child will learn about:
•
•
•
•
•
•

The role of puberty in the development of sexuality
How girls and boys bodies change, both inside and out
Exactly how a woman gets pregnant and gives birth
Why God wants you to save sex for marriage
Love, dating, and how relationships mature
Tough answers to some tough questions

Your child’s body and its sexual nature are beautiful and exciting gifts from God that He wants him/her to understand.
Reading Facing the Facts and talking about it with you will help your child to be ready for the coming physical
changes, equipped to handle the sexual pressures they will encounter throughout life, and provide a better
understanding of God’s perfect design for sex.
(list is adapted from the back cover of Facing the Facts)
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ENGAGE Your School –
Continue to Build Relations & Communicate
If you have spent time on Steps 1 – 3, you are well prepared to begin to
communicate, remember:
•
•
•

Step 1-You learned the facts about the concerns and can speak calmly
and accurately
Step 2-You are familiar with the PEACE-ful approach and have
implemented some strategies to begin building relationship.
Step 3-You have begun to take responsibility for teaching this sensitive
topic and are able to speak from experience

2) School Board Policy Encourages Parents to Communicate
It’s important to know that the Ministry of Education and all school boards encourage parents to share
concern over sensitive lesson content. Every board of education policy supports the following:
Freedom of religion is an individual right and a collective responsibility. The Board commits to work with the
community it serves to foster an inclusive learning environment that promotes acceptance and protects religious
freedom for all individuals. While the Board and its staff will take all reasonable steps to ensure freedom of religion
and religious practices consistent with the Ontario Human Rights Code (the Code), it is expected that students and
their families will help the Board to understand their religious needs and will work with the Board and its schools to
determine appropriate and reasonable accommodations.

Therefore, it is our responsibility to share the needs so they can be understood. To assist parents,
PEACE has created the PEACE Parent Communication Form. This form makes it easier to share in a
clear, diplomatic, and respectful manner.

3) PEACE has a tool (Parent Communication Letter) to help you communicate with the
teacher
Action 1) Complete The Parent Communication Forms
! Read the Instructions and complete the PEACE Parent Communication Form
ACTION 2) Schedule An Appointment With The Teacher or Principal
The meeting can be done individually or as a group – if there are other parents with the same
concern.
! Call the teacher and ask for an appointment. Explain that you would like to meet to discuss information
that could help with your child’s learning.
! Apply the PEACE Building Relationship Strategies and bring a treat for the meeting.
Remember, the teacher is taking extra time to meet with you, and it
would be gracious
Go to Appendix 1 for
to bring along a thank-you refreshment.
‘The Parent
! Bring along 2 copies of the PEACE Parent Communication Form and
Explanatory Notes. Provide one for the teacher/principal and keep one
for yourself.

Communication
Package’

! Use the PEACE Parent Communication Form and Parent Talking Points as a guideline for the
discussion.

If the School Gives you a BOARD FAITH ACCOMMODATION FORMS
…….Go to Appendix 2

27

C) ENGAGE Your School (cont’d)
Provide a Solution: Differentiated Instruction for Grades 6, 7, 8
When parents request a lesson accommodation or exemption, the school is to provide an alternative assignment
which can be an extra burden for the teacher. Instead of burdening the teacher with this extra work, PEACE has
created an independent-study learning unit that helps the child to meet the government expectations and connect
their life experiences (including faith teachings) with the learning? Educators say that the most effective learning
happens when “Children see themselves in the curriculum.”
Sex education is important. To help faith children connect the learning to the teachings of the home and church (i.e.
“see themselves in the curriculum”), PEACE has developed alternative, independent study units for Gr. 6, 7, & 8.
Instead of the child sitting in the hall doing nothing and subject to peer pressure, parents request the child work
independently on this independent study unit. If other children ask the teacher why the child is not in class, the
teacher is encouraged to say, “They have chosen to do this unit on independent
study.”
Each unit includes a letter parents may use to communicate with the school and
request your child complete the alternative unit instead of being in class. The unit
work will begin in the home, and then students are often allowed to complete the
work in the library during sex education instruction time. Whether the teaching is
happening in a classroom, church, or in your home, the learning expectations are
met while respecting the values of your family.
PEACE is proud to partner with the creators of the God’s Design for Sex series.
The Grade 6 unit uses Book 3 – What’s the Big Deal? The Grades 7 & 8 units
use Book 4 – Facing the Facts. These books should be ordered along with the
respective units.

ENGAGE Others
STEP 5 – Share Your Successes
Share your success with others.
While these steps can lead to success, one of the best motivators for others
seeing someone just like them do it successfully and openly. Tell other
parents and church leaders about your success. Consider how you might
expand this message to other members of your church, school, or community.

is

Tell PEACE about your experience so that we may encourage others, refine our materials and address
any gaps in the process. These challenges are being felt around the world. Do not underestimate the
impact that your story can have.
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Appendix 1 - Parent Communication Package
1) Instructions: Complete the Parent Communication Form.
2) Parent Communication Form
3) Explanatory Notes – Why We Believe What We Believe
4) Guideline for Meeting with the Teacher or Principal
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INSTRUCTIONS: Complete Parent Communication
Form
•
•
•
•

Complete one form for each child
Complete the front and back pages of the document.
Check off all the learning issues and topics you would like to be informed about (many people
check off all items)
Sign both pages and include your child’s name, school, and grade.

Subm itting the Form s – 2 Options
1) Take the Form in Yourself: Many parents have scheduled an appointment with the teacher
or principal and used the “Parent Communication Letter” and the “Parent Talking Points” to guide
the discussion.
When doing so it is important to:
• Make a duplicate copy of the Parent Communication Letter to keep at home
• Ensure that you have prepared yourself by becoming very familiar with the, Parent
Communication Letter, and the Parent Talking Points.
• Be comfortable communicating in a calm, polite, Christ-like manner. This can be an
emotional issue, but it is most important to remain calm and courteous.
2) Subm it as Part of a Group – there is often com fort in num bers
Some parents do not feel comfortable engaging one on one in a discussion with school officials
about these issues. Often parents find comfort working with other like-minded parents.
In your school there will be other like-minded parents. Find out who these are, share the PEACE
materials with them, and build a small team of parents who can work together.
If you or your group have questions, or would like assistance, please contact PEACE at
info@peaceontario.com or call 905 869 6334..

Blessings,

PEACE Board of Directors
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Student: ________________________
School: _________________________
Grade: ____________ (Current School Year)
Date: ________________________________________
Box 306, Binbrook, Ontario L0R1C0 905.869.6334
Parent Com m unication Letter – Re: Sensitive Lesson Content
Dear Principal(s) / Teacher(s):
Thank you for your commitment to partner with parents in the education of my/our child.
The Ontario Ministry of Education and the school boards recognize that we live in a multi-worldview society, consisting of many
faiths and cultures. The following policy is the template policy from the Ministry of Education for each school board.

Freedom of religion is an individual right and a collective responsibility. The Board commits to work with the
community it serves to foster an inclusive learning environment that promotes acceptance and protects religious
freedom for all individuals. While the Board and its staff will take all reasonable steps to ensure freedom of religion
and religious practices consistent with the Ontario Human Rights Code (the Code), it is expected that students and
their families will help the Board to understand their religious needs and will work with the Board and its schools to
determine appropriate and reasonable accommodations.
equity.oesc-cseo.org/Download.aspx?rid=9966
As a family, we adhere to a set of values based on traditional Christian principles. To assist the school, we have included (see
reverse side) a description of content that our faith could find controversial, and from which we are often required to abstain.
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request applies to all aspects
of instruction, including the following:
•
Curriculum content – topics and expectations in state and federal (common core) curriculum
•
Supplementary learning materials – materials that are not listed in curriculum documents but may be added to the
curriculum at the discretion of the teacher/school/visiting agent or organization, etc.
•
Context of learning – expectations found in most subjects (music, math, language, science, etc.) may not be a direct
conflict, but the context of learning (themes within songs, dramatizations, novels, etc.) may result in learning contexts
that are sensitive.
Understanding of the content and/or the context of the learning will assist in the decision of what is the best accommodation for my
child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to them as a person
of faith living in a pluralistic world. If planned learning includes content from which our faith requires us to abstain, exemption or
an alternative learning activity may be necessary. I/We will work with the school to seek reasonable, relevant and realistic
accommodations. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work to create alternative assignments. We appreciate our teachers!

Thank you for your support,

_________________________________________________________________
First and last name of parent(s) legal guardian(s) - please print

______________________________________

__________________________

Signature – parent(s) legal guardian(s)

________________________________
Phone

Date

_____________________________________
Email

__________________________________________________________________
Mailing address
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Sensitive Issues in Education I/We request to be advised prior to any planned instruction containing the following checked (✓) learning
issues and topics. This request applies to content that is derived directly from curriculum documents and the context
of learning (e.g. themes within novels, songs, dramatizations, etc.), including from supplementary lesson materials.

A. Values/Religious Instruction
1. ____ Macro evolution – when presented as fact and not theory (i.e. as evidence of a purely materialistic
universe and/or something that disproves the existence of God)
2. ____ Values neutral education – instruction of students in moral relativism and principles of situational
ethics related to the religion of Secular Humanism
3. ____ Universe/Earth w orship – worship of the cosmos, Mother earth (Gaia), plants, animals, etc.
4. ____ Occult principles and practices – witchcraft, black magic, spirit guides, Satanism, wizardry, New
Age, astrology, horoscopes, psychic powers and other such practices
5. ____ Religious practices – required student participation in prayers, chants, meditations, postures, etc.,

B. Family Life & Sex Education
1. ____ Instruction in sex education
2. ____ Discussion of premarital or extramarital sexual activity
3. ____ Instruction or activities that present abstinence/chastity as unrealistic or unachievable
4. ____ Instruction about, or provision of, birth control drugs and devices
5. ____ Instruction that provides information with regard to the effectiveness of condoms in preventing the spread of
sexually transmitted diseases
6. ____Teaching that abortion as a method of birth control and/or that life does not begin at conception
7. ____ Information about sexual expression or activities (i.e. anal sex, oral sex, vaginal penetration, self
masturbation, mutual masturbation, sexting, fetishes, bondage, etc.)
8. ____ Instruction or activities dealing with homosexual, bisexual, or transgender conduct and relationships
9. ____ Instruction or discussions related to gender identity, gender fluidity
9. ____ Instruction related to the acceptance of infanticide or euthanasia

C. ____ Other (please explain)
___________________________________________________
In addition, I am/we are requesting the following…
1. As long as I/we remain liable to provide support to my/our child, I/we request that all employees and agents
of the school refrain from counselling, treating, or referring my/our child for non-emergency treatment or
admission to a care facility, or providing birth control materials without my/our knowledge and prior consent.
2. My/our child not be approached for his/her consent to participate in any of the above activities, with the intent
to nullify this communication.
3. This document be made available in my/our child’s permanent student record and teachers who will be in
contact with my/our child be informed about this communication and will inform me/us about sensitive
curriculum. In the event that a controversial issue arises in class, I/we will accept responsibility to either:
a. speak with my/our child to help him/her better understand how this information applies to him/her as
a person of faith, OR …
b. work with the school to seek reasonable, relevant, and realistic accommodations.

Thank you

___________________________________________

_____________

Signature – parent(s) legal guardian(s)

Date

Copyright: All rights reserved. For more information contact PEACE (Public Education Advocates for Christian Equity)
Global Office – PO Box 306, Binbrook, Ontario, Canada L0R1C0 email: info@peaceontario.com Ph: 905 869 6334
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EXPLANATORY NOTES
Dear Principal(s) and Teacher(s):
In an effort to promote understanding, please find below explanatory notes about the issues listed that
could lead to conflict.

Religious Instruction
Moral Relativism and Situational Ethics : Secular Humanism, the value system often assumed by public
institutions as acceptable to everyone, has been identified as a religion in the courts. It has a set of doctrine outlined
in the Humanist Manifestos (I & II) and the Declaration of Secular Humanism (1980). Teachings from the position of
moral relativism and situational ethics, basic tenets of secular humanism, are directly opposed to our family's values
and my/our child's spiritual understandings of absolute rights and wrongs.
Environmentalism : Naturalism, which denies the existence of a Creator, is another foundational principle of the
value system/religion of humanism. Humanist Manifesto ll identifies the goal that the doctrines of humanism,
including naturalism, must be taught through the public arena, including education. Our family's faith-based spiritual
understanding requires that we be responsible stewards of all that our Creator (God) has entrusted to us. As such,
we do agree with many of the goals of conservation, however, these principles are often presented from a humanistic
(for the benefit of man to live as long as possible) or naturalistic (deifying the Earth) worldview which is in conflict with
our teachings. Our faith requires that we place nothing above God. Meeting expectations of conservation would be
more successful, for our children, if connected to their spiritual understanding of being ‘responsible to their Creator.’

Family Life and Sex Education
Gay, Lesbian, Bisexual & Trans-Gendered Issues: We believe that people do have the right to engage in
any lifestyle, and value system, so long as it is not leading to hate of another group; however, messaging that goes
beyond respecting and accepting people who live in alternative sexual lifestyles is in opposition to families adhering
to Judeo-Christian spiritual values. Our values are based upon the teaching in scripture about how to live a healthy
(including physically) life. To reduce spiritual conflict within the child, it would be beneficial for the learning to
positively connect to the child's life experiences and spiritual understandings, and take place only when the child has
developed beyond a certain level of spiritual maturity and confidence.
Sex Education: The instruction of conception and contraception may be acceptable. At the appropriate grade level
our child could be instructed in these topics, provided the learning positively connects the child's life experiences and
spiritual understandings of the value of abstinence from sexual activity until marriage. An example of an activity that
positively connects the child's spirituality to the curriculum expectations would be the examination, within supportive
peer groups, of the practical, medical, social, emotional and spiritual reasons their value system teaches that
abstaining from sexual activity until marriage is the only safe and healthy choice.
Gender Identity & Gender Fluidity : Instruction in gender identity and gender fluidity is a theory that gender is a
social construct and has little to do with your physical anatomy and more to do with your feelings, the clothes you
wear, music you listen to, and the activities in which you participate. Children in some classrooms are encouraged to
consider whether they want to be a boy or a girl and that gender is not based upon their anatomy but on their
feelings. Stories such as Morris Wickwite and the Tangerine Dress can be connected to activities that include crossdressing and role-playing different genders, etc.
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We believe that our biological gender is not a social construct, but is selected naturally via our DNA, and the process
was designed by God. We accept that there is a spectrum of maleness and femaleness and Gender identity has led
to discussions in classrooms and even rationalization within some faith circles that “God makes mistakes” and this
can be corrected. This places ourselves above our God.
An important component of a satisfactory life includes contentedness – being happy with who you are. Discussions
about gender issues can interfere with contentedness. The issue of lack of contentedness has been connected to
mental health concerns.
Often our faith instruction is based upon patterns of living experienced and reported in the past. The guidelines in the
Bible were often based upon observations of patterns of living over thousands of years. Today, we find that science
and medicine do affirm the teachings – although these reports may not be considered to be politically correct.
Concern has been expressed by some psychiatrists (i.e. Dr. Miriam Grossman, “You are teaching My Child What?”),
that such teaching will lead to increased sexual confusion, increased lack of contentedness and contribute to mental
health issues.
Instruction in gender identity is a complex issue; difficult for even adults to understand. The concern is this will lead
to confusion in the minds of children and is in conflict with our beliefs as people of faith.

Sexually Transmitted Diseases & Condoms : The teaching of this topic cannot effectively be achieved for our
child without interfering with his/her spiritual understandings of the value of abstinence until marriage. The issue of
STD's and condoms deal with values and principles that are most often delivered from a humanist perspective. This
perspective is in opposition to our family's spirituality and could negatively affect the teachings at home and our
child's spiritual development. I/we are requesting advance notice of any curriculum materials involving these topics so
we can ascertain whether our child should remain in class during this section of the curriculum.
Abortion : The acceptance of abortion by society is a value consistent with secular humanism, which accepts that
our present physical life is the only life that we have any knowledge of (ie.there is no life after death). As a result, we
need to make the most of it while we are alive. Thus the rationalization that "I should have control over my body and
be able to make decisions about it," takes priority within public education and other public arenas where humanism is
the dominant value system. This information and approach fails, however, to connect the learning of this form of birth
control to our child's life experiences and spiritual understandings of the following: life after death; the importance of
the teachings of their Lord and making decisions that are consistent with their value system; the decisions made in
this life affect their relationship with their Lord and could have consequences for their eternal life; human life as a gift
of the Creator; and the value of human life.
Medical Consent: The reason for this request is to be sure that such treatment, counselling, etc., is consistent with
our spiritual value system.

IN THE EVENT A CONFLICT ARISES
In the event that the teacher identifies that some materials or curriculum may be in conflict with the requests outlined,
I/we (parents/guardians) would appreciate that the teacher contact me/us for clarification.
In the event that I/we (parents/guardians) identify a conflict has arisen, I/ we will take the following steps to work with
the school to dialogue, and address the issue:
1. Parents will communicate directly with the teacher to reach an understanding and resolution.
2. In the event that the issue cannot be resolved at the parent/teacher level, an interview will be requested with the
principal.
3. If the issue is still not resolvable, a meeting will be requested with school board officials in an attempt to resolve
the issues.

1 Section 2 of the Canadian Charter of Rights and Freedoms (Part 1 of the Constitution Act, 1982) states that “everyone has the:
(a) freedom of conscience and religion; (b) freedom of thought, belief, opinion and expression; (c) freedom of peaceful assembly;
and (d) freedom of association.”
2 S. 264(1)(c) of the Education Act of Ontario.”[Teachers have a duty]...to inculcate by precept and example respect for religion
and the principles of Judaeo-Christian morality and the highest regard for truth, justice, loyalty, love of country, humanity,
benevolence, sobriety, industry, frugality, purity, temperance and all other virtues.”
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Steps for an Effective Parent -Teacher Discussion
ACTION – Schedule An Appointment With The Teacher/Principal
! Call the teacher and ask for an appointment. Explain that you would like to meet to discuss
information that could help with your child’s learning.
! Apply the PEACE Building Relationship Strategies and bring a treat for the meeting.
Remember, the teacher is taking extra time to meet with you, and it would be gracious
to bring along a thank-you refreshment.
! Bring along 2 copies of the PEACE Parent Communication Form and Explanatory Notes.
Provide one for the teacher/principal and keep one for yourself.
! Use the PEACE Parent Communication Form and Parent Discussion Notes (below) as a guideline
to help you guide the discussion.

Discussion Notes
•
•

Thank the teacher for offering his/her time to meet
Introduce why you are here
o I have something to share that could have a positive impact on my child’s learning.
o What I want to discuss, many families like us are concerned about. And the letter that I would like to
share with you is a tool other parents have developed and are using in schools to help build
understanding between the home and school. (Hand teacher letter.) I would like to use this to
guide our discussion.
o Teachers often say “the child is supposed to be able to see themselves in the
curriculum,” and I would like to share with you some of our family background which could help
to meet the learning needs of my child.

•

Paragraphs 1 – 3 - How this m ay affect learning
We understand that we live in a multi-worldview, pluralistic society. We are grateful that the school
system tries to be pluralistic and respectful of all. There may be times when lesson content must be
included that affirms some families, but may be sensitive to other families. One example of this is sex
education content.

•

Paragraph 4 - Explain Fam ily Background
As a family, we adhere to a set of values based on traditional Christian principles. To assist the school,
we have included (see reverse side) a description of content that our faith could find sensitive, and
from which we are often required to abstain.

•

Paragraph 5 - W hat you are requesting
I/We are not complaining, nor seeking to have you (teacher) change curriculum – it is understood
these are mandated by the DOE. I/We do understand that it is the role of the teacher to deliver
instruction in a way that helps children to connect the learning to their life experiences. I am / We are
requesting to work with the school to help my/our child to learn when these sensitive issues are part of
planned instruction. It would be helpful to be informed about sensitive learning content prior to planned
instruction. This request applies to planned instruction including curriculum expectations, lesson
content and context. This request does not apply to times when a student may ask a question that
is part of the sensitive issues content.

•

Paragraph 6 - How this will assist the fam ily to support the child’s learning
Understanding the content and/or the context of the learning will assist me/us to decide what is the
best way to deal with this for my child.
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o

o

Addressing the sensitive learning content may be as simple as a family discussion to prepare
the child for the lesson, and develop understanding of how this information applies to them as a
person of faith living in a pluralistic world.
If planned learning includes content from which our faith requires us to abstain, exemption from
the assignment, or an alternative activity may be necessary.
o I/We will work with the school to seek reasonable, relevant and realistic
accommodations – including exemption and any alternative activity.
o I/we will try to work with the school to include my child in classroom instruction
whenever possible
o I/we will try to find alternative learning that helps to meet expectations and at the same
time help our child to connect the learning to his/her family and spiritual understandings.

•

Paragraph 7 – Negative Attention and No Hardship
o Whenever accommodation is necessary (Exemption or alternative learning activity), it
would be appreciated if it …
o does not draw negative attention to the child from peers,
o nor impose undue hardship upon teaching staff in the form of extra work load to
create alternative assignments.

•

Conclude with:
o On the back is a list of topics that are considered sensitive. I have checked off items such as
sex education, or lessons dealing with __(include one more from the list) ____. When you are
able, would you please look it over and if you have any questions, please call.
NOTE: If the teacher shares that none of the content listed is part of planned
instruction, your response should be, “I am so glad to hear that, Thank you. I still
would like this to be part of my child’s records so that other teachers can be
informed.”

Before Leaving the M eeting - Ask if there is som ething you m ay be able to do to help the
class/teacher.
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School Board Faith Accommodation Forms:
Occasionally a principal has given the parent a School Board Religious/Faith Accommodation
Form. Please see sample from Halton District School Board below. The forms are based upon a
template from the Ministry of Education and are very similar to the Halton District School Board
example. If you get a letter similar to this, the following information will be helpful.

SAMPLE SCHOOL BOARD FAITH ACCOMMODATIONS
FORM
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HOW TO COMPLETE BOARD FAITH ACCOMMODATION FORMS
Unfortunately the forms are not parent friendly. They are created from an educator’s perspective,
making them very difficult for most parents to complete.
These forms require you to identify the following:
• Subject & unit
• The learning expectations you are concerned about
• the activities you do not want your child involved in
• an explanation of the faith reasons for not being involved
Steps to Complete Board Forms:
1) Answers to the Questions:
PEACE has created a set of grade specific responses for the sex education curriculum. Go to
the respective grade that applies to your child.
Please NOTE – we are not telling you what your faith teaches. We are providing sample
answers to sections of the curriculum with which many parents are having difficulty.
If you believe the answers are in agreement with the teachings of your faith, then leave them as
they are. If not, use them as starting points – but be sure to communicate in a winsome and
non-adversarial manner.
2)
3)

Create a cover letter – to assist please find a sample below.
Attached the cover letter, the School Board Faith Accommodations Form, and the appropriate
grade response and submit to the school.
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Faith Accommodations Sample Cover Letter
Parents may use the following as a guide to create a cover letter to go with the School Board
Faith Accommodations Form.

Name
Address
Date
Re: Response to faith Accommodations Form
Dear
Thank you for the Faith Accommodation Form. This is an indication of the Board’s commitment to
respect all people who attend our public schools, including the needs of faith families with regard to
sensitive curriculum/lesson content.
I believe it is important to note that not all planned sensitive lesson content is clearly outlined in the
government curriculum guidelines which I was asked to reference. Sensitive lesson content may also
happen as a result of the context of learning which is determined by the activities planned by the
teacher – eg. the novel theme selected in literature class, songs in music class, themes in drama,
activities in sex ed class.
This is why I submitted the list of sensitive topics to my child’s teacher and principal in the PEACE
Parent Communication Form.
As a parent of faith with a child in the public education system, a system that makes effort to be
pluralistic and respect all who attend, I have attempted to communicate my needs using the above
form.
In addition please find attached the completed answers to the attached School Board’s, Faith
Accommodations Form. Since the space on the form is limited please find attached my responses to
the issues specific to the sex ed curriculum on separate pages.
Sincerely,
Attached – Answers to School Board Faith Accommodations Forms
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INSTRUCTION: FAITH ACCOMMODATION FORM RESPONSES
For Healthy Living – Human Development and Sexual Health
Grades 1 to 8
On the following pages are detailed responses to the Faith Accommodaion
Forms. Parents may submit these responses as your answers to the Faith
Accommodations Form, OR use the completed answers to guide their
responses
to the
Board
Provided Faith
Accommodation
Forms.
Parents may
use
the completed
answers
on the next
pages to
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Response to Faith Accommodations Form, Sex Ed, Grade 1
Accommodation Request for
Student:_____________________________________________
Parent(s)/Guardian(s):_________________________________________________
_________
Subject/Course: Health and Physical Education
Grade: 1
Unit: Healthy Living – Human Development and Sexual Health

Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the Ministry
of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society, consisting of many
faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths so that
children may be accommodated with activities that allow them to see themselves in the learning. (Note: Standards of
Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the learning in the
classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures, faiths and
worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what is considered as
appropriate teachings and practices on human sexuality. It is understood that these practices are lawful and as a result
there are many opportunities for children to be exposed to varied information on human sexuality (TV, internet, playground,
children living in families that embraces different worldviews and sexual practices). In response, the education system has
adopted an approach to instruction about human sexuality that attempts to be neutral, but many find more consistent with
affirming a humanist worldview.
W hy We Are C oncerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be affirming
practices and behaviors from which we are required to abstain. Instruction that actively affirms decisions, practices, and
behaviors that more closely favour humanism, will lead to confusion in the mind of our child about what is right or wrong for
them. This could lead to personal decisions resulting in actions that compromise the faith of the child.
Our R equest
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request applies to all
aspects of instruction, including the following:
•
Curriculum content – topics and expectations in provincial and school board curriculum
•
Supplementary learning materials – materials that are not listed in curriculum documents but may be added to
the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
•
Context of learning – expectations found in most subjects (music, math, language, science, etc.) may not be a
direct conflict, but the context of learning (themes within songs, dramatizations, novels, etc.) may result in
learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best accommodation
for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to them as a
person of faith living in a pluralistic world. If planned learning includes content from which our faith requires us to abstain,
exemption or an alternative learning activity may be necessary. I/We will work with the school to seek reasonable, relevant
and realistic accommodations – including exemption and any alternative activity. Any accommodation should not draw
negative attention to the child from peers, nor impose undue hardship upon teaching staff in the form of extra work load to
create alternative assignments. We appreciate our teachers!

Continued on next page
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Subject/Course: Health and Physical Education
Grade: 1
Unit: Healthy Living – Human Development and Sexual Health
Ontario Learning Expectations:
C1.3 identify body parts, including genitalia (e.g., penis, testicles, vagina, vulva), using correct terminology
Specific Activity within the unit

– specific activities are not on the Ministry of Education website

Please state specific faith based conc erns connected to the curriculum
Background
Body Parts Listed are Only Examples
The body parts listed in the curriculum document are examples only. This is not a required list, nor an exhaustive list.
Teachers have the authority to choose the details. Some jurisdictions include more details. For example: nipples,
clitoris, anus, scrotum, urethra.
Reduction in Modesty
Concerns expressed by teachers in other jurisdictions where this has been taught include:
• leads to a reduction in modesty
• increased interest in differences between genders, and interest in investigating these differences on the playground
The rationale used to support such teaching is “if children can identify their body parts it will reduce abuse of
children.” In the past, ‘it was explained that boys and girls are different and the private parts that are different are
what is covered by a bathing suit. It is not appropriate for someone to touch those parts.’ This effort attempted to
address the issue of abuse and maintained modesty – which seems to no longer apply. .
Educational Rationale
The pedagogical rationale (reasoning underpinning the teachings that are being used) for teaching this in Gr. 1 is to
provide pre-knowledge before instruction in gender identity, which is listed in the curriculum documents in Gr. 3.
Gender identity instruction directly interferes with our faith teachings and is outlined in grade 3.
Specific Faith Based Concerns
Reduction in Modesty
Modesty is a desired personality trait within our faith, and we believe needs to be protected. We do not necessarily
believe that teaching children the names of the genitalia in itself is in opposition to our faith, but doing so in a
classroom environment with mixed genders does lead to reduced modesty and has been demonstrated to result in
children investigating the differences.
Possible Solution
As a family of faith we would be most uncomfortable with our child being taught this in a public environment, but may
be interested in helping to meet expectations by teaching our child directly at home. There are storybooks that can
be read to the chid that will help to cover this topic and connect this to our teachings of why God created us this way.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned instruction without me being
informed ahead of time.
Whether I follow through with the request for accommodations to have my child removed will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message balanced including instruction that supports the
decisions of faith families
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion.
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Response to Faith Accommodations Form, Sex Ed, Gr. 2
Accommodation Request for Student:
___________________________________________
Parent(s)/Guardian(s):
________________________________________________________
Subject/Course: Health and Physical Education Grade: 2
Unit: Healthy Living – Human Development and Sexual Health
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society,
consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all
who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality that attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
• Curriculum content – topics and expectations in provincial and school board curriculum
• Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
• Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
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hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!

Continued on next page
Subject/Course: Health and Physical Education
Grade: 2
Unit: Healthy Living – Human Development and Sexual Health
Ontario Learning Expectations:
C1.4 outline the basic stages of human development (e.g., infant, child, adolescent, adult, older adult) and related
bodily changes, and identify factors that are important for healthy growth and living throughout life [PS]
Teacher prompt: “When we look at growth and change throughout life, we can consider teachings from different cultures,
including First Nation, Métis, and Inuit cultures, about the cycles of birth, life, and death. Different First Nations have different
teachings and ceremonies for each life stage, and about growing and changes in roles and responsibilities at each
stage. For example, the Anishinabe People teach about seven stages of life, and believe that at each stage, learning
traditional teachings, such as the seven grand- father teachings, from family, community, and elders contributes to
healthy growth and living.”

Specific Activity within the unit – specific activities are not on the Ministry of Education website
Please state specific faith based concerns connected to the curriculum
Background
The depth of detail with respect to human development is not clear. Some teachers may go into details with respect
to body change, emotional changes that we determine not to be necessary at this age.
Re: Teacher Prompt –
It is interesting to note that we can talk about native spirituality- ‘cycles of birth’, and ‘ceremonies for native cultures’ but not about teachings of other faith cultures that are prominent in the community. It is widely accepted that
students need to be able to see themselves in the curriculum. I believe this should also apply to the traditional faith
cultures.
Specific Faith Based Concerns
It is not clear in this expectation whether there is anything that is in conflict. This would depend on the depth of
instruction. The expectation states, “identify factors that are important for healthy growth and living throughout life”.
This is left to the teachers professional discretion and I would like to be informed prior to instruction.

Possible Solution
As much of the sexual health components of the growth and development unit are found to be sensitive, I am asking
to be informed prior to instruction of the details of the instruction to ensure protection of modesty and other faith
values. When it comes to children connecting to the curriculum, if I am informed ahead of time I will attempt to find
materials that connects our faith to the expectation.

Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned instruction without me being
informed ahead of time. Whether I follow through with the request for accommodations to have my child removed
will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message balanced including instruction that supports the
decisions of faith families
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion.
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Response to Faith Accommodations Form, Sex Ed,

Grade 3

Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society,
consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all
who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality that attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
• Curriculum content – topics and expectations in provincial and school board curriculum
• Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
• Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!

Response to Faith Accommodations Form, continued on next page.
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Response to Faith Accommodations Form, Sex Ed, Grade 3 (cont’d)
Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________
Subject/Course: Health and Physical Education Grade: 3
Unit: Healthy Living – Human Development and Sexual Health
Ontario Learning Expectations:
C3.3 describe how visible differences (e.g., skin, hair, and eye colour, facial features, body size and shape, physical aids or
different physical abilities, clothing, possessions) and invisible differences (e.g., learning abilities, skills and talents, personal or
cultural values and beliefs, gender identity, sexual orientation, family background, personal preferences, allergies and
sensitivities) make each person unique, and identify ways of showing respect for differences in others [PS, IS]
Specific Activity within the unit – specific activities are not on the Ministry of Education website
Please state specific faith based concerns connected to the curriculum
Background
Instruction in gender identity and gender fluidity is a theory that gender is a social construct and has little to do with your
physical anatomy and more to do with feelings, the clothes you wear, music you listen to, and the activities you in which you
participate. Children in some classrooms are encouraged to consider whether they want to be a boy or a girl, that gender is not
based upon their anatomy but on their feelings. Stories are read such as Morris Wickwite and the Tangerine Dress, and activities
can include cross-dressing and role-playing different genders, etc.
Specific Faith Based Concerns
Re: Gender Identity
1) Placing Ourselves above Our God - This is of great concern. We believe that our biological gender is not a social construct,
but is selected naturally via our DNA, the process which was designed by our God. Gender identity has led to discussions in
classrooms and even rationalization within some faith circles that “God makes a mistakes” and this can be corrected; this places
ourselves above our God.
2) Contentedness- An important component of a satisfactory life includes contentedness – being happy with who you are.
Discussions about gender issues can interfere with contentedness. The issue of lack of contentedness has been connected to
mental health concerns.
3) Contribution to Mental Health Issues- Often our faith instruction is based upon patterns of living experienced and reported
in the past. The guidelines in religious writings such as the Bible were often based upon observations of patterns of living over
thousands of years. Today, we find that science and medicine do affirm our teachings – although these reports may not be
considered to be politically correct. Concern has been expressed by some psychiatrists (e.g. Dr. Miriam Grossman,, You are
teaching My Child What?), that such teaching will lead to increased sexual confusion, increased lack of contentedness and
contribute to mental health issues.
4) Complex Issue - Instruction in gender identity is a complex issue, difficult for even adults to understand, will lead to
confusion in the minds of children, and is in conflict with our beliefs as people of faith.
5) Re: Gay, Lesbian, Bisexual & Trans-Gendered Issues: People do have the right to engage in any lifestyle, and value system,
so long as it is not leading to hate of another group. Messaging that goes beyond respecting and accepting people who live in
alternative sexual lifestyles, is in opposition to families adhering to Judeo-Christian spiritual values. Their values are based upon
the teaching in scripture about how to live a healthy (including physically) life.
To reduce spiritual conflict within the child, it
would be beneficial for the learning to positively connect to the child's life experiences and spiritual understandings, and take
place only when the child has developed beyond a certain level of spiritual maturity and confidence.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned instruction without me being informed
ahead of time. Whether I follow through with the request for accommodations to have my child removed will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message balanced including instruction that supports the decisions of faith
families
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion in the mind
of my child
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Response to Faith Accommodations Form, Sex Ed, Grade 4
Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society,
consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all
who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality that attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
• Curriculum content – topics and expectations in provincial and school board curriculum
• Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
• Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!

continued on next page
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Response to Faith Accommodations Form, Sex Ed, Grade 4 (continued)
Ontario Learning Expectations:
C1.3 describe various types of bullying and abuse (e.g., social, physical, verbal), including bullying using technology (e.g., via email, text messaging, chat rooms, websites), and identify appropriate ways of responding [IS]
•
•

. Teacher prompt: “What is an example of social bullying? Physical bullying? Verbal bullying?”
. Student: “Social bullying could include leaving someone out of the group, refusing to be someone’s partner, spreading
rumours in person or online, or totally ignoring someone. Physical bullying could include pushing someone, pulling
hair, or knocking a person down. Verbal bullying could include name calling, mocking, teasing about appearance,
including weight, size, or clothing, and making sexist, racist, or homophobic comments in person or online. Any of
these kinds of bullying could cause emotional pain.” • • • • •

C1.5 describe the physical changes that occur in males and females at puberty (e.g., growth of body hair, breast development,
changes in voice and body size, production of body odour, skin changes) and the emotional and social impacts that may result
from these changes [PS]
•
•

•
•

Teacher prompt: “What can change socially as you start to develop physically?”
Student: “Relationships with friends can change, because sometimes people start being interested in different things at
different times. Some people start ‘liking’ others. They want to be more than ‘just friends’ and become interested in
going out. Sometimes people treat you as if you are older than you actually are because of how you look. Sometimes
classmates, friends, or family make comments or tease you about the changes.”
. Teacher prompt: “Some cultures have traditions associated with puberty that mark the transition from childhood to
adulthood. Can you give me some examples of these?”
. Student: “In Judaism, a bar mitzvah or bat mitzvah is celebrated at age thirteen, when a boy or girl comes of age,
according to religious law, and can now participate as an adult in the religious life of the community. Many Aboriginal
societies have rites of passage that signal that adolescent boys and girls are ready to take on adult roles in society.”

Specific Activity within the unit – specific activities are not listed on the Ministry of Education website
Please state specific faith based concerns connected to the curriculum
Background
CI.3 Bullying for Religious Reasons is Not Listed
In the list of reasons for bullying, there is an omission of religious bullying. Religiously motivated persecution is the second most
common form of hate crime / bullying (29%, Stats Canada), only surpassed by racially motivated hate crimes (54%)
C1.3 What is Homophobic Bullying?
Children learn that social bullying includes making homophobic comments. The curriculum defines homophobia as “ a negative
bias, which may be overt or unspoken and which may exist at an individual and/or a systemic level, towards people who are
lesbian, gay, bisexual, or transgender (LGBT)”.
If the medical, scientific, psychological, and sociological evidence supports my decision that long term heterosexual, married
relations are the healthiest way to raise a family (agreed, not the only way) and this leads to my encouragement and teaching of
my children, I am, according to the definition, homophobic. Even if I respect and accept people who are homosexual, treat them
fairly, employ them in my business, have friends who are gay, etc – the definition interferes with my right to embrace the
teachings of my faith.
If the teacher were to follow the natural extension from the definition found in the curriculum documents, the message in school
would be, “all other values that disagree, are wrong.” Even if the teachings encourage you to respect and accept those who
choose differently, are supported by credible medical and scientific evidence, and are supported by the Charter of Rights, it does
not matter -you are wrong for holding any other position.
This is not equitable, and does not respect the varied cultures and worldviews of the province.

(Cont’d on reverse)
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CI.5 Liking others more than just friends:
It is a concern to begin in grade 4 (age 9) to discuss ‘liking’ others who want to be more than just friends, and become interested
in ‘going out’ in light of the vision of Comprehensive Sex Education – to help children to determine and express their sexuality.
In a non-discriminatory classroom this would include discussion related to liking people of the same and different gender.
When discussing liking others in a homosexual manner, for 9 year olds this can be very confusing. The friend group for children
at this age is usually children of the same gender. When we begin to speak about liking someone as more than just friends this
may incorrectly be interpreted by a 9 year old as, “I guess I am homosexual because my friends are all boys (girls)”.
This can be the beginning of an inaccurate feeling about sexual orientation.
Traditions associated with puberty:
Different cultures have different guidelines and values. If we are going to talk about ‘puberty traditions’ associated with very
small groups in our public schools (Judaism) we need to address puberty traditions in Islam, various Christian cultures, Budhism,
etc. It is widely accepted that children need to see themselves in the curriculum, so traditions associated with puberty that
maybe experienced by the cultures, faiths and worldviews of the classroom need to be considered. It may not be appropriate to
share all of these with all students, but to allow each child to connect the learning in the classroom with their own cultural and
spiritual understandings is of primary importance.
Specific Faith Based Concerns
Our faith guidelines were written as a result of seeing patterns for living healthy long lives. The teachings are, even today,
supported by science. With respect to alternative sexual lifestyles that will be included as part of bullying categories, our faith
teaches we need to accept, respect and love all people, even if they do not follow our guidelines.
With respect to the positive patterns for living a healthy life, our faith teaches to avoid all sexual activity until choosing to
engage in a long-term, committed, loving, heterosexual, married relationship.
The list of bullying categories does not include “religious bullying – Christophobia, Islamophobia, etc.” which could be defined
as, “a negative bias, which may be overt or unspoken and which may exist at an individual and/or a systemic level, towards any
people of faith or a faith group (Christian, Muslim, Hindu, etc) ”
Possible Solution
Inclusion of the concerns with respect to bullying of people of faith in classroom instruction.
Instruction about alternative sexual lifestyles in a way that does not lead to confusion in the mind of the faith child who is taught
that heterosexual relations within a monogamous, long term, married relationship is what is right for them.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned instruction without me being informed
ahead of time. Whether I follow through with the request for accommodations to have my child removed will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message balanced including instruction that supports the decisions of faith
families
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion.
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Response to Faith Accommodations Form, Sex Ed, Grade 5
Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society,
consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all
who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality that attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
• Curriculum content – topics and expectations in provincial and school board curriculum
• Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
• Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!

continued on reverse.
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Response to Faith Accommodations Form, Sex Ed, Grade 5 (continued)
Ontario Learning Expectations:
Human Development and Sexual Health
C1.3 identify the parts of the reproductive system, and describe how the body changes during puberty [PS]
Teacher prompt: “Female body parts that mature and develop as a part of puberty include the vagina, cervix,
uterus, fallopian tubes, ovaries, endometrium, and clitoris. Male body parts that mature and develop during
puberty include the penis (with or without the foreskin), scrotum, urethra, testicles, prostate gland, seminal
vesicles, and vas defer- ens. These changes occur as people become capable of reproduction. What are some
physical changes that happen during puberty?”
Student: “During puberty, girls will develop breasts and get their periods for the first time. An increase in
weight and body fat is normal. Boys will become more muscular,!get deeper voices, and grow facial and
body hair. The penis and testicles will grow larger. Both boys and girls will grow hair under their arms, on
their legs, and in their pubic area. The rate at which these changes occur will vary for each individual.”
C1.4 describe the processes of menstruation and spermatogenesis, and explain how these processes relate to
reproduction and overall development
Teacher prompt: “Menstruation is the medical term for having a ‘period’ and is the monthly flow of blood
from the uterus. This begins at puberty. Not all girls begin menstruation at the same age. Generally, every
month, an egg leaves one of the ovaries and travels down one of the fallopian tubes towards the uterus. In
preparation, the walls of the uterus develop a lining of extra blood and tissue to act as a cushion for the egg
in case fertilization occurs. When an egg is fertilized, it attaches itself to the lining of the uterus and begins to
develop into a baby. If fertilization does not occur, the lining of the uterus is no longer needed and is
discharged through the vagina. This is the monthly flow of blood. The whole process is called the menstrual
cycle. Can you summarize its purpose?”
Student: “It is how the female body gets ready for pregnancy.”
Teacher: “The testicles are glands within the scrotum that produce sperm and hormones, beginning at puberty.
After sperm develops in the testicles, it can travel through the epididymis until it reaches the vas deferens
where it is stored until ejaculation occurs. During ejaculation, the prostate gland releases a liquid that mixes
with the sperm!from the vas deferens to make semen, which then leaves the body through the urethra.
Fertilization can occur when the penis is in the vagina, sperm is ejaculated, and the sperm and egg connect.
Babies can also be conceived by having the sperm and egg connect using assisted reproductive technologies.
What is the purpose of sperm production?”
Student: “Sperm is needed for fertilization. When the sperm from the male and the egg from the female join
together, pregnancy occurs.”
Teacher: “We’ve described what menstruation and spermatogenesis mean from a physical point of view. How
do these changes affect you in other ways?”
Student: “Not everyone experiences these changes at the same time and in the same way, so teasing people about
these changes isn’t right. It can be very hurtful.” “In my culture and my family, becoming an adult is a cause
for celebration.” “We don’t talk about it in my family. What I see in the media and online is a bit confusing,
so it’s good to know what these changes in my body actually mean. The more I know, the better I can take
care of myself.”
Personal Safety and Injury Prevention
C2.2 demonstrate the ability to deal with threatening situations by applying appropriate living skills (e.g., personal
skills, including self-monitoring and anger management; interpersonal skills, including conflict resolution skills; communication
skills, including assertiveness and refusal skills) and safety strategies (e.g., having a plan and thinking before acting; looking
confident; being aware of their surroundings and of people’s body language, tone of voice, or facial expressions; seeking help;
drawing on cultural teachings, where appropriate, to analyse situations and develop responses) [PS, IS, CT]
Teacher prompt: “What strategies could you use in a situation where you were !being harassed because of your
sex, gender identity, race, religion, sexual orientation, gender expression, body shape, weight, or ability?”
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Student: “Different situations may require different strategies. Sometimes it is best to be assertive and stand up
to the person who is harassing by speaking confidently. If you feel threatened, it is safer to avoid
confrontation by ignoring the person, making an excuse and walking away, or getting help.”
Teacher prompt: “As a bystander, what could you do to help if a friend tells you about a situation where he or
she is feeling bullied or unsafe?”
Student: “I can listen to my friend and talk about ways we can stand up for ourselves when someone is bullying
us. I can stand up for my friend if I am there when it happens, or I can get help by telling an adult.”
Teacher prompt: “How might the medicine wheel concept, which is used in some First Nation teachings, help
you to consider strategies for personal safety?”
Student: “The four elements of the medicine wheel can help me think about my safety and well-being in terms of
my physical, emotional, spiritual, and mental health.”
Specific Activity within the unit – specific activities are not listed on the Ministry of Education website
Please state specific faith based concerns connected to the curriculum
Regarding C 1.3, and C 1.4
Please inform me when this instruction is to take place. I am very interested in learning how the lessons will be delivered. If the
teacher adheres to the content of the expectation, and does not add additional information from which we are required to abstain,
I may allow my child to participate in class.
I am asking to be informed of the time of such instruction so that I may have discussions at home with my child about what is
being learned and help him/her to connect the learning to our faith – connections to our teachings, connection to fetal
development.
NOTE: unfortunately fetal development has been removed from the curriculum, which we believe is an important part of
understanding overall development.
Re: C 2.2
When it comes to strategies to apply when being bullied, I support the expectation as long as the learning context includes a
variety of bullying contexts– of particular interest is bullying because of religion (in our case Judeo Christian). This is becoming
a greater problem as fewer people attend church.
If the emphasis is on sexual orientations, I have concern that the instruction may not meet the needs of the majority (many
children are bullied for many different reasons).
Possible Solution
Inclusion of the concerns with respect to bullying of people of faith in classroom instruction.
Instruction about alternative sexual lifestyles in a way that does not lead to confusion in the mind of the faith child who is taught
that heterosexual relations within a monogamous, long term, married relationship is what is right for them.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned instruction without me being informed
ahead of time. Whether I follow through with the request for accommodations to have my child removed will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message balanced including instruction that supports the decisions of faith
families
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion.

Response to Faith Accommodations Form, Sex Ed, Grade 6
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Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society,
consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all
who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality that attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
• Curriculum content – topics and expectations in provincial and school board curriculum
• Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
• Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!

continued on reverse.
Response to Faith Accommodations Form, Sex Ed, Grade 6 (continued)
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Ontario Learning Expectations:
Human Development and Sexual Health
C2.5 describe how they can build confidence and lay a foundation for healthy relationships by acquiring a clearer
understanding of the physical, social, and emotional changes that occur during adolescence (e.g., physical: voice
changes, skin changes, body growth; social: changing social relationships, increasing influence of peers; emotional: increased
intensity of feelings, new interest in relationships with boys or girls, confusion and questions about changes) [PS]
Teacher prompt: “Things like wet dreams or vaginal lubrication are normal and happen as a result of physical
changes with puberty. Exploring one’s body by touching or masturbating is something that many people do and find
pleasurable. It is common and is not harmful and is one way of learning about your body.”
C2.6 make informed decisions that demonstrate respect for themselves and others and help to build healthier
relationships, using a variety of living skills (e.g., personal and interpersonal skills; critical and creative thinking skills; skills
based on First Nation, Métis, and Inuit cultural teachings, such as medicine wheel teachings connected to the four colour or
seven grandfather teachings, or other cultural teachings) [IS, CT]
Teacher Prompt: “What communication skills can help you send information, receive information, and
interpret information in an effective way in a relationship?”
Student: “Being respectful but clear about your ideas and feelings; listening actively; interpreting body language, tone
of voice, and facial expressions; respecting signals of agreement or disagreement and consent or lack of consent; and
negotiating – all these are important skills. A clear “yes” is a signal of consent. A response of ”no”, an uncertain
response, or silence needs to be understood as no consent.”
Teacher: “What should you consider when making any decision regarding a relationship?”
Student: “My comfort level, my personal and family values, my personal limits, and the limits and comfort of
others are some of the things I should consider.”
Teacher: “Changing or ending relationships can be difficult. What are some ways to deal positively with
changing or ending relationships?”
Student: “Talk about how you feel with someone you trust. Think about what you can learn from the
situation that you can apply in the future. Remember that although the hurt feelings can be very intense at
the beginning, you will start feeling a little better over time. If you are the one ending the relationship, treat
the other person with respect and consider how they may be feeling. Try to explain how you feel. Ending a
relationship over the phone or online may not be a sensitive approach.”
C3.3 assess the effects of stereotypes, including homophobia and assumptions regarding gender roles and expectations, sexual
orientation, gender expression, race, ethnicity or culture, mental health, and abilities, on an individual’s self-concept,
social inclusion, and relationships with others, and propose appropriate ways of responding to and changing
assumptions and stereotypes [PS, CT]
Teacher prompt: “Can you give examples of some stereotypes that might have a negative effect on a person’s selfconcept and social inclusion? What can we do to change stereo- types and discrimination?”
Students: “Stereotypes are usually formed when we do not have enough information. We can get rid of a lot of
stereotypes just by finding out more about people who seem different. By being open-minded, observing and
listening, asking questions, getting more information, and considering different perspectives, we can work to
change stereotypes. We can understand people’s sexual orientations better, for example, by reading books that describe
various types of families and relationships. Not everyone has a mother and a father – someone might have two
mothers or two fathers (or just one parent or a grand- parent, a caregiver, or a guardian). We need to make sure
that we don’t assume that all couples are of the opposite sex, and show this by the words we use. For example, we could
use a word like ‘partner’ instead of ‘husband’ or ‘wife’. We need to be inclusive and welcoming.” ...
Specific Activity within the unit – specific activities are not listed on the Ministry of Education website

Please state specific faith based concerns connected to the curriculum
C2.5 Concerns with this expectation and/or the proposed teacher prompts and student responses.
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It is understood that we live in a multi-cultural, multi-worldview society where there is a range of beliefs about issues
such as masturbation. To further complicate this, Comprehensive Sex Education philosophy encourages masturbation
(self and mutual) as a means to determine your sexual activity preferences and to express your sexuality without risking
pregnancy.
Although masturbation is presented as having no problems, even the liberal ezine Ask Men and other web pages
indicate that masturbation can become an addiction that can interfere with school, work, intimate relationships, etc.
(ca.askmen.com/dating/dzimmer_100/145_love_answers.html)
During masturbation (and other sexual activity) the brain releases dopamine. The desire for the euphoric feeling of
dopamine can lead to addiction
Edwina Revese, Sexual Addictions Therapist, Hawaii, shared that as we affirm masturbation, more children will use this
as a way of dealing with stress and this will lead to increased addictions.
Traditional conservative faiths have learned through experience that masturbation can have negative consequences that
are not recognized as part of the curricular instruction. It can lead to interference with intimacy, and to addictions that
are difficult to address. This group does not desire to impose their position on others, but have found that from
experience this activity is best not encouraged, and chooses to embrace this as part of their teachings.
C2.6 Concerns with this expectation and the proposed teacher prompts and student responses.
Children are not provided with information about what to look for in a long term, monogamous relationship. It appears
that the learning is being driven based upon “what the children know and feel” rather than the science, medicine and
teachings that lead to long term committed relations – which is a part of the teachings of the faith.
Regarding comments about ‘changing or ending relationship’: The statement indicates students could be counseled
on how to “end relationships amicably’ rather than looking for the qualities that could result in a long term, committed
relationship. It appears as though we are preparing our children for serial relationships throughout life. This is not to be
critical of those who have been involved in failed relations, but the curriculum does not provide guidance on how to
plan for and make decisions to maximize the opportunities for long term committed relations.
C3.3 Concerns with this expectation and the proposed teacher prompts and student responses.
Use words like partner instead of husband or wife - Agreed, we need to be respectful of others, however this is working
to change the structure of family, and many, even those in broken relationships, question the merit in this approach.
There is significant research demonstrating the importance and relevance of the family. Undermining this important
social structure is disrespectful of so many cultures.
Regarding C 2.5, 2.6 and 3.3
Please inform me when this instruction is to take place. I am very interested in learning how the lessons will be delivered. If the
teacher adheres to the content of the expectation, and does not add additional information from which we are required to abstain,
I may allow my child to participate in class.
I am asking to be informed of the time of such instruction so that I may have discussions at home with my child about what is
being learned and help them to connect the learning to our faith – connections to our teachings.
Possible Solution
Instruction about alternative sexual lifestyles in a way that does not lead to confusion in the mind of the faith child who is taught
that heterosexual relations within a monogamous, long term, married relationship is what is right for them.
Conclusion
For the above reasons, I am requesting that my child not be exposed to such planned instruction without me being informed
ahead of time. Whether I follow through with the request for accommodations to have my child removed will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message balanced including instruction that supports the decisions of faith
families
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion.

Response to Faith Accommodations Form, Sex Ed, Grade 7
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Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________

Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the Ministry of
Education, Boards of Education, and our schools recognize that we live in a multi-worldview society, consisting of many faiths
and cultures, and make efforts to be pluralistic and respect and understand the needs of all who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths so that
children may be accommodated with activities that allow them to see themselves in the learning. (Note: Standards of Practice in
the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the learning in the classroom with their life
experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a request a
change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures, faiths and
worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what is considered as
appropriate teachings and practices on human sexuality. It is understood that these practices are lawful and as a result
there are many opportunities for children to be exposed to varied information on human sexuality (TV, internet, playground,
children living in families that embraces different worldviews and sexual practices). In response, the education system has
adopted an approach to instruction about human sexuality that attempts to be neutral, but many find more consistent with
affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be affirming
practices and behaviors from which we are required to abstain. Instruction that actively affirms decisions, practices, and
behaviors that more closely favor humanism, will lead to confusion in the mind of our child about what is right or wrong for
them. This could lead to personal decisions resulting in actions that compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request applies to all
aspects of instruction, including the following:
•
Curriculum content – topics and expectations in provincial and school board curriculum
•
Supplementary learning materials – materials that are not listed in curriculum documents but may be added to
the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
•
Context of learning – expectations found in most subjects (music, math, language, science, etc.) may not be a
direct conflict, but the context of learning (themes within songs, dramatizations, novels, etc.) may result in
learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best accommodation
for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to them as a
person of faith living in a pluralistic world. If planned learning includes content from which our faith requires us to abstain,
exemption or an alternative learning activity may be necessary. I/We will work with the school to seek reasonable, relevant
and realistic accommodations – including exemption and any alternative activity. Any accommodation should not draw
negative attention to the child from peers, nor impose undue hardship upon teaching staff in the form of extra work load to
create alternative assignments. We appreciate our teachers!

continued on reverse.

Response to Faith Accommodations Form, Sex Ed,

Grade 7 (continued)
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Ontario Learning Expectations:
C1.3 Explain the importance of having a shared understanding with a partner about the following: delaying
sexual activity until they are older (e.g., choosing to abstain from any genital contact; choosing to abstain
from having vaginal or anal intercourse; choosing to abstain from having oral-genital contact); the reasons
for not engaging in sexual activity; the concept of consent and how consent is communicated; and, in
general, the need to communicate clearly with each other when making decisions about sexual activity in
the relationship
Teacher prompt: “The term abstinence can mean different things to different people. People can
also have different understandings of what is meant by having or not having sex. Be clear in your
own mind about what you are comfortable or uncomfortable with. Being able to talk about this with
a partner is an important part of sexual health. Having sex can be an enjoyable experience and can
be an important part of a close relationship when you are older. But having sex has risks too,
including physical risks like sexually transmitted infections – which are common and which can hurt
you – and getting pregnant when you don’t want to. What are some of the emotional considerations
to think about?”
Personal Safety and Injury Prevention
C1.1 describe benefits and dangers, for themselves and others, that are associated with the use of
computers and other technologies (e.g., benefits: saving time; increased access to information; im- proved
communication, including global access; dangers: misuse of private information; identity theft; cyberstalking; hearing damage and/or traffic injuries from earphone use; financial losses from online gambling;
potential for addiction), and identify protective responsesGRADE 7
Teacher prompt: “Sexting – or the practice of sending explicit sexual messages or photos
electronically, predominantly by cell phone – is a practice that has significant risks. What are some
of those risks? What can you do to minimize those risks and treat others with respect?”
Students: “Photos and messages can become public even if shared for only a second. They can be
manipulated or misinterpreted. If they become public, they can have an impact on the well-being of
the persons involved, their future relationships, and even their jobs. There are also legal penalties
for anyone sharing images without consent.” “You shouldn’t pressure people to send photos of
themselves. If someone does send you a photo, you should not send it to anyone else or share it
online, because respecting privacy and treating others with respect are just as important with
online technology as with face-to-face interactions.”
C1.5 identify ways of preventing STIs, including HIV, and/or unintended pregnancy, such as delaying first
intercourse and other sexual activities until a person is older and using con- doms consistently if and when
a person becomes sexually active
Teacher prompt: “Engaging in sexual activities like oral sex, vaginal intercourse, and anal
intercourse means that you can be infected with an STI. If you do not have sex, you do not need to
worry about getting an STI. (By the way, statistics show that young people who delay first
intercourse are more likely to use protection when they choose to be sexually active.) If a person is
thinking of having sex, what can they do to protect themselves?”
Student: “They should go to a health clinic or see a nurse or doctor who can provide important
information about protection. People who think they will be having sex sometime soon should keep
a condom with them so they will have it when they need it. They should also talk with their partner
about using a condom before they have sex, so both partners will know a condom will be used.....’
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If you do have sex, it is important that you use a condom every time, because condoms help to
protect you against STIs, including HIV, and pregnancy.” • • • •
Teacher prompt: “HIV (Human Immunodeficiency Virus) is a serious viral infection that can be controlled
with treatments. HIV attacks the cells in the body that help to fight infections until they are no longer able
to do their job. With treatment, the damage that HIV does to the body’s immune system can be slowed or
prevented. But HIV infection cannot be cured. The only way to know if you have HIV is to get an HIV test.
Today, when people get tested for HIV early in the infection and access HIV treatments, they have the
opportunity to live a near-to-normal lifespan. HIV can lead to AIDS (Acquired Immune Deficiency
Syndrome), a state of health in which a person’s immune system has been weakened by HIV and the
person can no longer fight other infections. It is common for a person with AIDS to develop other
infections, such as pneumonia or some kinds of cancer. HIV can be transmitted whether or not someone
has symptoms of the infection. However, HIV treatment can reduce the amount of HIV in someone’s body
to the point where it is much less likely that HIV will be transmitted. HIV transmission results from specific
activities and does not occur through everyday contact with someone living with HIV/AIDS. What are some
of the ways a person can be infected with HIV, and what can be done to prevent the transmission of HIV?”
Student: “HIV is transmitted through contact with bodily fluids – semen, blood, vaginal or anal fluid,
and breast milk. HIV cannot live outside the body. For you to be infected, the virus must enter your
bloodstream. That can happen through the sharing of needles as well as through unprotected
sexual intercourse, which is the most common method of infection. To prevent the transmission of
HIV, avoid behaviours associated with greater risks of HIV transmission, like vaginal or anal
intercourse without a condom and injection drug use. It is very important that you use a condom if
you do have sex. Avoid sharing drug use equipment or using needles that have not been sterilized
for any purpose, including piercing, tattooing, or injecting steroids. One of the best things you can
do to stop HIV is to stop the stigma that is associated with having the infection. Gossiping about
someone with HIV or avoiding everyday contact with them makes it more challenging for people to
tell others that they have HIV or to get tested for HIV. These things make it easier for HIV to
spread.”
Hum an Developm ent and Sexual Health
C1.4 identify and explain factors that can affect an individual’s decisions about sexual activity (e.g.,
previous thinking about reasons to wait, including making a choice to delay sexual activity and establishing
personal limits; perceived personal readiness; peer pressure; desire; curiosity; self-concept; awareness
and acceptance of gender identity and sexual orientation; physical or cognitive disabilities and possible
associated assumptions; legal concerns; awareness of health risks, including risk of STIs and blood-borne
infections; concerns about risk of pregnancy; use of alcohol or drugs; personal or family values; religious
beliefs; cultural teachings; access to information; media messages), and identify sources of support
regarding sexual health (e.g., a health professional [doctor, nurse, public health practitioner], a community
elder, a teacher, a religious leader, a parent or other trusted adult, a reputable website) [PS]
Teacher prompt: “How would thinking about your personal limits and making a personal plan
influence decisions you may choose to make about sexual activity?”
C1.5 demonstrate an understanding of gender identity (e.g., male, female, two-spirited, transgender,
transsexual, intersex), gender expression, and sexual orientation (e.g., heterosexual, gay, lesbian,
bisexual), and identify factors that can help individuals of all identities and orientations develop a positive
self-concept [PS]
C2.4 demonstrate an understanding of aspects of sexual health and safety, including contraception and
condom use for pregnancy and STI prevention, the concept of consent, and matters they need to consider
and skills they need to use in order to make safe and healthy decisions about sexual activity (e.g., self-
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knowledge; abstinence; delaying first intercourse; establishing, dis- cussing, and respecting boundaries;
showing respect; need for additional information and support; safer sex and pleasure; communication,
assertiveness, and refusal skills) [IS, CT]
Teacher prompt: “What do teenagers need to know about contraception and safer sex in order to protect
their sexual health and set appropriate personal limits?”
Student: “Teenagers need to know about the benefits and risks of different types of contraception. They
need to understand that the only 100 per cent sure way of not becoming pregnant or getting an STI,
including HIV, is not having sexual contact. Those who choose to be sexually active also need to know
which contraceptive methods provide a protective barrier against disease as well as pregnancy. Condoms
provide protection against both pregnancy and STIs – but to be effective, they need to be used properly
and used every time. Teenagers need to understand how important it is to talk with their partners about
sexual health choices, consent, and keeping safe. They have to develop the skills to communicate their
thoughts effectively, listen respectfully, and read body cues in these conversations. This takes practice.”
Human Development and Sexual Health
C2.4 demonstrate an understanding of aspects of sexual health and safety, including contraception and
condom use for pregnancy and STI prevention, the concept of consent, and matters they need to consider
and skills they need to use in order to make safe and healthy decisions about sexual activity (e.g., selfknowledge; abstinence; delaying first intercourse; establishing, dis- cussing, and respecting boundaries;
showing respect; need for additional information and support; safer sex and pleasure; communication,
assertiveness, and refusal skills) [IS, CT]
Teacher prompt: “What do teenagers need to know about contraception and safer sex in order to protect
their sexual health and set appropriate personal limits?”
Student: “Teenagers need to know about the benefits and risks of different types of contraception. They
need to understand that the only 100 per cent sure way of not becoming pregnant or getting an STI,
including HIV, is not having sexual contact. Those who choose to be sexually active also need to know
which contraceptive methods provide a protective barrier against disease as well as pregnancy. Condoms
provide protection against both pregnancy and STIs – but to be effective, they need to be used properly
and used every time. Teenagers need to understand how important it is to talk with their partners about
sexual health choices, consent, and keeping safe. They have to develop the skills to communicate their
thoughts effectively, listen respectfully, and read body cues in these conversations. This takes practice.”

Human Development and Sexual Health
C3.3 analyse the attractions and benefits associated with being in a relationship (e.g., support,
understanding, camaraderie, pleasure), as well as the benefits, risks, and drawbacks, for themselves and
others, of relationships involving different degrees of sexual intimacy (e.g., hurt when relationships end or
trust is broken; in more sexually intimate relationships, risk of STIs and related risk to future fertility,
unintended pregnancy, sexual harassment and exploitation; potential for dating violence) [IS, CT]
Teacher prompt: “There are pros and cons to being in a relationship, and when you are in a relationship,
there are positive things and drawbacks associated with different levels of intimacy. All of them are
important to think about. There is a range of intimate behaviours that people can use to show caring and
connection in a relationship, and different levels of risk associated with different levels of intimacy. Intimate
behaviours can include holding hands, hugging, kissing, touching bodies and genitals, and engaging in
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sexual intercourse. When considering the level of intimacy that is appropriate for their relationship, what
does a couple need to think about?”
Student: “Both individuals need to consider their own values and beliefs and treat each other’s choices and
limits with respect. If one partner chooses to abstain from a sexual activity – for example, a person might
want to kiss but not want to have any genital contact – the other partner needs to respect that decision.
Both partners need to have the confidence and comfort level to talk about how they can show their
affection while respecting each other’s decisions.”
Teacher: “Being intimate with someone includes having a good understanding of the concept of consent.
What are some of the important things that we need to understand about consent?”
Student: “Consent to one activity doesn’t imply consent to all sexual activity. It is import- ant to ask for
consent at every stage. Consent is communicated, not assumed. You can ask your partner simple
questions to be sure that they want to continue: ‘Do you want to do this?’ or ‘Do you want to stop?’ A ‘no’
at any stage does not need any further explanation.”

Specific Activity within the unit – specific activities are not listed on the Ministry of Education
website

Please state specific faith based concerns connected to the curriculum
Human Development and Sexual Health
C 1.3 – Discussion with Partner and Consent
Note the expectations seems to encourage children to emphasize why not engage in any form of sexual
activity, however the related teacher prompt emphasizes the child’s need to be clear on what they are
comfortable engaging in.
C1.4 Topic: Sexual Orientations
Concerns with this expectation and the proposed teacher prompts and student responses.
Discussions in school intentionally affirm all sexual relations, homosexual, bisexual, heterosexual, etc. It will
not include affirmation of any relation that is healthiest – no matter the medical, social, psychological, data. It
completely disregards the evidence that waiting for a committed relationship leads to a stronger, healthier life
long relationship, as discriminatory – yet CSE claims to be evidence based.
This discussion will require equal consideration for all dating relationships, all sexual orientations.
Affirms all behaviours – does not place boundaries. Children (and adults) need boundaries. The reference to
how this relates to your personal values seems good ...

C1.5 Topic: Gender Identity
Concerns with this expectation and the proposed teacher prompts and student responses.
Instruction in gender identity and gender fluidity is a theory that gender is a social construct and has little to
do with your physical anatomy and more to do with your feelings, the clothes you wear, music you listen to,
and the activities you in which you participate. Children in some classrooms are encouraged to consider
whether they want to be a boy or a girl and that gender is not based upon their anatomy but on their feelings.
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Stories such as Morris Wickwite and the Tangerine Dress can be connected to activities that include crossdressing and role-playing different genders, etc.
We believe that our gender is not a social construct, but is selected naturally via our DNA, and the process
was designed by God. Gender identity has led to discussions in classrooms and even rationalization within
some faith circles that “God makes mistakes” and this can be corrected. This places ourselves above our
God.
An important component of a satisfactory life includes contentedness – being happy with who you are.
Discussions about gender issues can interfere with contentedness. The issue of lack of contentedness has
been connected to mental health concerns.
Often our faith instruction is based upon patterns of living experienced and reported in the past. The
guidelines in the Bible were often based upon observations of patterns of living over thousands of years.
Today, we find that science and medicine do affirm the teachings – although these reports may not be
considered to be politically correct. Concern has been expressed by some psychiatrists (i.e. Dr. Miriam
Grossman, “You are teaching My Child What?”), that such teaching will lead to increased sexual confusion,
increased lack of contentedness and contribute to mental health issues.

Instruction in gender identity is a complex issue; difficult for even adults to understand. The concern is this
will lead to confusion in the minds of children and is in conflict with our beliefs as people of faith. Gender

Identity conflicts entirely with our experience that there are males and females. We accept
that that there is a spectrum of maleness and femaleness - some males have interests that
may be typically female in nature, and females may have interests that are typically
assigned to males. We accept and respect this – and our children are encouraged to
investigate their interests, they are also encouraged and supported to be content with their
biological gender.
Human Development and Sexual Health
C2.4 Topic: Sexual Health Safety and Consent
Concerns with this expectation and the proposed teacher prompts and student responses.
1) According the expectations and the teacher prompts and student responses students will be told about the
options that are available to them. I understand that the children will be told that the best way NOT to get
pregnant or contract an STI is to not engage in sexual intercourse. However, this message does not
appear to be emphasized over other choices.
2) Since the Curriculum cannot discriminate against sexual choices, it will not tell my child the medical
evidence to encourage children to avoid engaging in sexual activity. For example information about STI
rates is often not communicated. Children are generally not provided with the information about the high risks
of alternative sexual activities.
e.g. 1) 4000% higher risk of HIV infection for males if they engage in anal sex),
e.g. 2) in the last 5 years there has been a 25% increase in head and neck
cancers (most of this happening in the teen and young adult age group) due to HPV of the throat because to
do such is in offensive/discriminatory.
E.g. 3) Almost two-thirds of all new STI diagnoses are
within the 15 to 24 year age group – yet this age group comprises only 13.5% of the entire population
(Source: CDC, “2015 STD Surveillance Report Press Release: October 19, 2016”,
https://www.cdc.gov/nchhstp/newsroom/2016/std-surveillance-report-2015-press-release.html )
3) Teen girls are particularly susceptible because the vaginal wall is only one cell thick, yet if they wait until
they are an adult the wall is more than 30 cells thick and better able to resist infection.
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In addition the emotional consequences do not seem to be considered:
•
•

•

1

Sexually active teens are 3 times more likely to be depressed than those who were abstinent
Suicide is attempted more often by sexually active teens than those who have not had sex;
o 3 times more often by girls and
2
o 8 times more often by boys
Suicide is now the #1 cause of death for adolescent girls ages 15 – 19 years old
3
world wide.
1) Halfors DD.2005. Am J of Preventative Medicien
2) Rector RE, et al. 2003. Sexually Active Teenager
3) Source http://apps.who.int/adolescent/second-decade/ World Health Organization, “Health for the
World’s Adolescents.

4) Condom Usage - Condoms are often equated with SAFE SEX. However, studies have shown that – even
with 100% use – condoms do not consistently reduce the risk of sexually transmitted infections.
Condoms and HIV - The most research for condom effectiveness has been done for HIV. A number of
authors have done summary studies (meta-analyses) of other studies. In these studies, condom
effectiveness appears to be about 80-85%. However, recent research with MSM shows only about 70%
effectiveness with anal intercourse. Condom effectiveness against bacterial diseases like gonorrhea,
chlamydia, and syphilis is significantly lower than for HIV.
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Other Concerns 1) The Ontario curriculum is Comprehensive Sex Education - a one-size-fits-all program promoted by Planned
Parenthood and the World Health Organization. CSE is defined as:

C ompre hensive Se x Educa tion …
“a rights ba se d approach that seeks to equip young people with the knowledge, skills, attitudes and values they
need to de te rmine a nd e njoy the ir se xua lity, physica lly a nd e motiona lly, individually a nd in
re lationships”.
Source: http://www.ippf.org/resource/ippf-framework-comprehensive-sexuality-education/
N OTE : Sexuality Curriculum: includes instruction and understanding of sexual orientations, sexual activities, and
capacity for sexual feelings.

b) Rationale for Teaching CSE?
Advocates of Comprehensive Sex Education rationalize that because some children become sexually
active and could become pregnant or acquire a sexually transmitted infection, all children should be
provided with knowledge on sexual activity. This includes non-reproductive sexual activity (anal and
oral sex, personal or mutual masturbation, homosexual relations, ‘sexting’, etc.). If a child chooses to
engage in sexual activity hopefully a less risky activity will be chosen. CSE affirms all sexual
orientations and activities as acceptable.
c) Why Teach Sex Ed This W ay? Ontario professor admits…
The com m ents of York University professor, Sarah Flicker, who reviewed the K to 8
curriculum highlights the reasons for teaching sex ed using the CSE approach. “...the Ministry's
commitment to acknowledge sexual pleasure and desires to youths is innovative and terrific. Often
when we talk to kids about sex it's a no-no -no, finger-wagging thing. It doesn't speak to the reality. Why
do kids have sex? Because it feels good!” (Source: Carmelina Prete. “Sex ed moves to Grade 3.” The
Hamilton Spectator. April 15, 2010. Accessed November 26, 2014. http://www.thespec.com/newsstory/2142680-sex-ed-moves-to-grade-3/ )

2) CSE Does Not W ork: International studies indicates that there has not been one implementation of CSE
programming that has led to reduced pregnancy nor STI rates in teens.
(Source: http://www.christianconcern.com/our-concerns/education/sex-educationdoes-not-reduce-teen-pregnancy-or-stis-review-finds)

3) Teens Report Sex Ed Pressures them to be sexually active: A survey conducted by the Barna
Research Group indicated that 40% of high school graduates who had become sexually active felt that their sex
ed curriculum (CSE) was the primary motivator for their decision to engage in sexual activity. (Source
http://weascend.org/wp-content/uploads/2016/08/Report-Teens-v3.pdf

POSSIBLE SOLUTION
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The Medical institute for Sexual Health, and other health groups advocate a three -tier Risk
Avoidance method of teaching sexual health.
Primary prevention - Primary prevention aims to PREVENT disease
or injury before it ever occurs. MOST teenagers are NOT sexually
active (66% of boys and 70% of girls aged 15 to 17 years have not
engaged in sexual intercourse), so the primary message given needs
to be one of abstinence from all sexual activity to avoid the
consequences or risk. This is the message of RISK AVOIDANCE.

and worse consequences, such as PID.

Secondary Level - The second level would only involve those
adolescents who are engaging in sexual behaviors. This level of
secondary prevention would include :
1. Discussion of
contraception and the limitations
2.
Screening tests for STIs and treatment to prevent the spread of infection
3. Discussion of the lack of
effectiveness of condoms
4.
Encouragement to return to a lifestyle of sexual abstinence, which is the
ONLY risk avoidance lifestyle.
Tertiary Level aims to soften the impact of an ongoing illness or injury
that has lasting effects.
1. An example would be ongoing medication to keep HIV from
becoming AIDS.
2. Another example would be psychological
counseling for the emotional impact of early sexual behaviors.

Comprehensive Sex Education – the philosophy that directs our Ontario Sex Ed Curriculum, involves ALL
children being taught from within a secondary and tertiary level, However, the primary method of dealing with this
through Sexual Risk Avoidance (avoiding these activities) appropriately targets primary prevention and is not the
emphasis.
A Primary Prevention approach is consistent with our faith and is the approach that we choose for our children - to be
encouraged not to engage in sexual activity before marriage or they could risk such infections.
Note even the Center for Disease Control states: “ The most reliable way to avoid transmission of STDs is to
abstain from oral, vaginal, and anal sex or to be in a long-term, mutually monogamous relationship with a partner
known to be uninfected.”

This needs to be the message my child hears.

Conclusion
For the above reasons, I am requesting that I be informed prior to my child being exposed to such planned instruction. Whether I
follow through with a request for accommodations to have my child removed will depend on:
•
•
•

the context of learning,
how this is handled in the classroom; is the message one of a preventative nature
whether I am able to prepare my child for such instruction and such instruction does not lead to confusion.

Response to Faith Accommodations Form, Sex Ed, Grade 7
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Accommodation Request for Student: _____________________________________________________________________
Parent(s)/Guardian(s): _______________________________________________________________________________________
Purpose of this Communication
As a family, we adhere to a set of values based on traditional , Judeo-Christian principles. It is appreciated that the
Ministry of Education, Boards of Education, and our schools recognize that we live in a multi-worldview society,
consisting of many faiths and cultures, and make efforts to be pluralistic and respect and understand the needs of all
who attend.
The purpose of this communication is to build understanding of the teachings of traditional Judeo-Christian faiths
so that children may be accommodated with activities that allow them to see themselves in the learning. (Note:
Standards of Practice in the Teaching Profession (1999, 2006) states, “Teachers will help children to connect the
learning in the classroom with their life experiences and cultural and spiritual understandings.”)
This communication is not intended to pass judgement on anyone who does not agree with our worldview; is not a
request a change curriculum expectations – these are mandated by the Ministry of Education.
The Reality
Human sexuality is strongly linked to values and reflected in the principles and practices of different cultures,
faiths and worldviews. We live in a multi-worldview society where there is a broad spectrum of opinions on what
is considered as appropriate teachings and practices on human sexuality. It is understood that these practices
are lawful and as a result there are many opportunities for children to be exposed to varied information on
human sexuality (TV, internet, playground, children living in families that embraces different worldviews and
sexual practices). In response, the education system has adopted an approach to instruction about human
sexuality that attempts to be neutral, but many find more consistent with affirming a humanist worldview.
Why We Are Concerned
As mentioned our child is being raised within a traditional Judeo-Christian Faith. At times instruction could be
affirming practices and behaviors from which we are required to abstain. Instruction that actively affirms
decisions, practices, and behaviors that more closely favor humanism, will lead to confusion in the mind of our
child about what is right or wrong for them. This could lead to personal decisions resulting in actions that
compromise the faith of the child.
Our Request
I am/We are requesting to be informed about controversial learning prior to planned instruction. This request
applies to all aspects of instruction, including the following:
• Curriculum content – topics and expectations in provincial and school board curriculum
• Supplementary learning materials – materials that are not listed in curriculum documents but may
be added to the curriculum at the discretion of the teacher, school, visiting agent, organization, etc.
• Context of learning – expectations found in most subjects (music, math, language, science, etc.)
may not be a direct conflict, but the context of learning (themes within songs, dramatizations,
novels, etc.) may result in learning contexts that are sensitive.
Re: Accommodation
Understanding of the content and/or the context of the learning will assist in the decision of what is the best
accommodation for my child.
Accommodation may be as simple as a parental discussion with the child about how this information applies to
them as a person of faith living in a pluralistic world. If planned learning includes content from which our faith
requires us to abstain, exemption or an alternative learning activity may be necessary. I/We will work with the
school to seek reasonable, relevant and realistic accommodations – including exemption and any alternative
activity. Any accommodation should not draw negative attention to the child from peers, nor impose undue
hardship upon teaching staff in the form of extra work load to create alternative assignments. We appreciate our
teachers!

continued on reverse.

Response to Faith Accommodations Form, Sex Ed,

Grade 7 (continued)
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Ontario Learning Expectations:
C1.3 Explain the importance of having a shared understanding with a partner about the following: delaying
sexual activity until they are older (e.g., choosing to abstain from any genital contact; choosing to abstain
from having vaginal or anal intercourse; choosing to abstain from having oral-genital contact); the reasons
for not engaging in sexual activity; the concept of consent and how consent is communicated; and, in
general, the need to communicate clearly with each other when making decisions about sexual activity in
the relationship
Teacher prompt: “The term abstinence can mean different things to different people. People can also have
different understandings of what is meant by having or not having sex. Be clear in your own mind about
what you are comfortable or uncomfortable with. Being able to talk about this with a partner is an important
part of sexual health. Having sex can be an enjoyable experience and can be an important part of a close
relationship when you are older. But having sex has risks too, including physical risks like sexually
transmitted infections – which are common and which can hurt you – and getting pregnant when you don’t
want to. What are some of the emotional considerations to think about?”
Personal Safety and Injury Prevention
C1.1 describe benefits and dangers, for themselves and others, that are associated with the use of
computers and other technologies (e.g., benefits: saving time; increased access to information; im- proved
communication, including global access; dangers: misuse of private information; identity theft;
cyberstalking; hearing damage and/or traffic injuries from earphone use; financial losses from online
gambling; potential for addiction), and identify protective responsesGRADE 7
Teacher prompt: “Sexting – or the practice of sending explicit sexual messages or photos electronically,
predominantly by cell phone – is a practice that has significant risks. What are some of those risks? What
can you do to minimize those risks and treat others with respect?”
Students: “Photos and messages can become public even if shared for only a second. They can be
manipulated or misinterpreted. If they become public, they can have an impact on the well-being of the
persons involved, their future relationships, and even their jobs. There are also legal penalties for anyone
sharing images without consent.” “You shouldn’t pressure people to send photos of themselves. If
someone does send you a photo, you should not send it to anyone else or share it online, because
respecting privacy and treating others with respect are just as important with online technology as with
face-to-face interactions.”
C1.5 identify ways of preventing STIs, including HIV, and/or unintended pregnancy, such as delaying first
intercourse and other sexual activities until a person is older and using con- doms consistently if and when
a person becomes sexually active
Teacher prompt: “Engaging in sexual activities like oral sex, vaginal intercourse, and anal intercourse
means that you can be infected with an STI. If you do not have sex, you do not need to worry about getting
an STI. (By the way, statistics show that young people who delay first intercourse are more likely to use
protection when they choose to be sexually active.) If a person is thinking of having sex, what can they do
to protect themselves?”
Student: “They should go to a health clinic or see a nurse or doctor who can provide important information
about protection. People who think they will be having sex sometime soon should keep a condom with
them so they will have it when they need it. They should also talk with their partner about using a condom
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before they have sex, so both partners will know a condom will be used.....’ If you do have sex, it is
important that you use a condom every time, because condoms help to protect you against STIs, including
HIV, and pregnancy.” • • • •
Teacher prompt: “HIV (Human Immunodeficiency Virus) is a serious viral infection that can be controlled
with treatments. HIV attacks the cells in the body that help to fight infections until they are no longer able
to do their job. With treatment, the damage that HIV does to the body’s immune system can be slowed or
prevented. But HIV infection cannot be cured. The only way to know if you have HIV is to get an HIV test.
Today, when people get tested for HIV early in the infection and access HIV treatments, they have the
opportunity to live a near-to-normal lifespan. HIV can lead to AIDS (Acquired Immune Deficiency
Syndrome), a state of health in which a person’s immune system has been weakened by HIV and the
person can no longer fight other infections. It is common for a person with AIDS to develop other
infections, such as pneumonia or some kinds of cancer. HIV can be transmitted whether or not someone
has symptoms of the infection. However, HIV treatment can reduce the amount of HIV in someone’s body
to the point where it is much less likely that HIV will be transmitted. HIV transmission results from specific
activities and does not occur through everyday contact with someone living with HIV/AIDS. What are some
of the ways a person can be infected with HIV, and what can be done to prevent the transmission of HIV?”
Student: “HIV is transmitted through contact with bodily fluids – semen, blood, vaginal or anal fluid, and
breast milk. HIV cannot live outside the body. For you to be infected, the virus must enter your
bloodstream. That can happen through the sharing of needles as well as through unprotected sexual
intercourse, which is the most common method of infection. To prevent the transmission of HIV, avoid
behaviours associated with greater risks of HIV transmission, like vaginal or anal intercourse without a
condom and injection drug use. It is very important that you use a condom if you do have sex. Avoid
sharing drug use equipment or using needles that have not been sterilized for any purpose, including
piercing, tattooing, or injecting steroids. One of the best things you can do to stop HIV is to stop the stigma
that is associated with having the infection. Gossiping about someone with HIV or avoiding everyday
contact with them makes it more challenging for people to tell others that they have HIV or to get tested for
HIV. These things make it easier for HIV to spread.”
Human Development and Sexual Health
C1.4 identify and explain factors that can affect an individual’s decisions about sexual activity (e.g.,
previous thinking about reasons to wait, including making a choice to delay sexual activity and establishing
personal limits; perceived personal readiness; peer pressure; desire; curiosity; self-concept; awareness
and acceptance of gender identity and sexual orientation; physical or cognitive disabilities and possible
associated assumptions; legal concerns; awareness of health risks, including risk of STIs and blood-borne
infections; concerns about risk of pregnancy; use of alcohol or drugs; personal or family values; religious
beliefs; cultural teachings; access to information; media messages), and identify sources of support
regarding sexual health (e.g., a health professional [doctor, nurse, public health practitioner], a community
elder, a teacher, a religious leader, a parent or other trusted adult, a reputable website) [PS]
Teacher prompt: “How would thinking about your personal limits and making a personal plan influence
decisions you may choose to make about sexual activity?”
C1.5 demonstrate an understanding of gender identity (e.g., male, female, two-spirited, transgender,
transsexual, intersex), gender expression, and sexual orientation (e.g., heterosexual, gay, lesbian,
bisexual), and identify factors that can help individuals of all identities and orientations develop a positive
self-concept [PS]
Human Development and Sexual Health
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C2.4 demonstrate an understanding of aspects of sexual health and safety, including contraception and
condom use for pregnancy and STI prevention, the concept of consent, and matters they need to consider
and skills they need to use in order to make safe and healthy decisions about sexual activity (e.g., selfknowledge; abstinence; delaying first intercourse; establishing, dis- cussing, and respecting boundaries;
showing respect; need for additional information and support; safer sex and pleasure; communication,
assertiveness, and refusal skills) [IS, CT]
Teacher prompt: “What do teenagers need to know about contraception and safer sex in order to protect
their sexual health and set appropriate personal limits?”
Student: “Teenagers need to know about the benefits and risks of different types of contraception. They
need to understand that the only 100 per cent sure way of not becoming pregnant or getting an STI,
including HIV, is not having sexual contact. Those who choose to be sexually active also need to know
which contraceptive methods provide a protective barrier against disease as well as pregnancy. Condoms
provide protection against both pregnancy and STIs – but to be effective, they need to be used properly
and used every time. Teenagers need to understand how important it is to talk with their partners about
sexual health choices, consent, and keeping safe. They have to develop the skills to communicate their
thoughts effectively, listen respectfully, and read body cues in these conversations. This takes practice.”
Human Development and Sexual Health
C2.4 demonstrate an understanding of aspects of sexual health and safety, including contraception and
condom use for pregnancy and STI prevention, the concept of consent, and matters they need to consider
and skills they need to use in order to make safe and healthy decisions about sexual activity (e.g., selfknowledge; abstinence; delaying first intercourse; establishing, dis- cussing, and respecting boundaries;
showing respect; need for additional information and support; safer sex and pleasure; communication,
assertiveness, and refusal skills) [IS, CT]
Teacher prompt: “What do teenagers need to know about contraception and safer sex in order to protect
their sexual health and set appropriate personal limits?”
Student: “Teenagers need to know about the benefits and risks of different types of contraception. They
need to understand that the only 100 per cent sure way of not becoming pregnant or getting an STI,
including HIV, is not having sexual contact. Those who choose to be sexually active also need to know
which contraceptive methods provide a protective barrier against disease as well as pregnancy. Condoms
provide protection against both pregnancy and STIs – but to be effective, they need to be used properly
and used every time. Teenagers need to understand how important it is to talk with their partners about
sexual health choices, consent, and keeping safe. They have to develop the skills to communicate their
thoughts effectively, listen respectfully, and read body cues in these conversations. This takes practice.”
Human Development and Sexual Health
C3.3 analyse the attractions and benefits associated with being in a relationship (e.g., support,
understanding, camaraderie, pleasure), as well as the benefits, risks, and drawbacks, for themselves and
others, of relationships involving different degrees of sexual intimacy (e.g., hurt when relationships end or
trust is broken; in more sexually intimate relationships, risk of STIs and related risk to future fertility,
unintended pregnancy, sexual harassment and exploitation; potential for dating violence) [IS, CT]
Teacher prompt: “There are pros and cons to being in a relationship, and when you are in a relationship,
there are positive things and drawbacks associated with different levels of intimacy. All of them are
important to think about. There is a range of intimate behaviours that people can use to show caring and
connection in a relationship, and different levels of risk associated with different levels of intimacy. Intimate
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behaviours can include holding hands, hugging, kissing, touching bodies and genitals, and engaging in
sexual intercourse. When considering the level of intimacy that is appropriate for their relationship, what
does a couple need to think about?”
Student: “Both individuals need to consider their own values and beliefs and treat each other’s choices and
limits with respect. If one partner chooses to abstain from a sexual activity – for example, a person might
want to kiss but not want to have any genital contact – the other partner needs to respect that decision.
Both partners need to have the confidence and comfort level to talk about how they can show their
affection while respecting each other’s decisions.”
Teacher: “Being intimate with someone includes having a good understanding of the concept of consent.
What are some of the important things that we need to understand about consent?”
Student: “Consent to one activity doesn’t imply consent to all sexual activity. It is import- ant to ask for
consent at every stage. Consent is communicated, not assumed. You can ask your partner simple
questions to be sure that they want to continue: ‘Do you want to do this?’ or ‘Do you want to stop?’ A ‘no’
at any stage does not need any further explanation.”

Specific Activity within the unit – specific activities are not listed on the Ministry of Education
website

Please state specific faith based concerns connected to the curriculum
Human Development and Sexual Health
C 1.3 – Discussion with Partner and Consent
Note the expectations seems to encourage children to emphasize why not engage in any form of sexual
activity, however the related teacher prompt emphasizes the child’s need to be clear on what they are
comfortable engaging in.
C1.4 Topic: Sexual Orientations
Concerns with this expectation and the proposed teacher prompts and student responses.
Discussions in school intentionally affirm all sexual relations, homosexual, bisexual, heterosexual, etc. It will
not include affirmation of any relation that is healthiest – no matter the medical, social, psychological, data. It
completely disregards the evidence that waiting for a committed relationship leads to a stronger, healthier life
long relationship, as discriminatory – yet CSE claims to be evidence based.
This discussion will require equal consideration for all dating relationships, all sexual orientations.
Affirms all behaviours – does not place boundaries. Children (and adults) need boundaries. The reference to
how this relates to your personal values seems good ...

C1.5 Topic: Gender Identity
Concerns with this expectation and the proposed teacher prompts and student responses.
Instruction in gender identity and gender fluidity is a theory that gender is a social construct and has little to
do with your physical anatomy and more to do with your feelings, the clothes you wear, music you listen to,
and the activities you in which you participate. Children in some classrooms are encouraged to consider
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whether they want to be a boy or a girl and that gender is not based upon their anatomy but on their feelings.
Stories such as Morris Wickwite and the Tangerine Dress can be connected to activities that include crossdressing and role-playing different genders, etc.
We believe that our gender is not a social construct, but is selected naturally via our DNA, and the process
was designed by God. Gender identity has led to discussions in classrooms and even rationalization within
some faith circles that “God makes mistakes” and this can be corrected. This places ourselves above our
God.
An important component of a satisfactory life includes contentedness – being happy with who you are.
Discussions about gender issues can interfere with contentedness. The issue of lack of contentedness has
been connected to mental health concerns.
Often our faith instruction is based upon patterns of living experienced and reported in the past. The
guidelines in the Bible were often based upon observations of patterns of living over thousands of years.
Today, we find that science and medicine do affirm the teachings – although these reports may not be
considered to be politically correct. Concern has been expressed by some psychiatrists (i.e. Dr. Miriam
Grossman, “You are teaching My Child What?”), that such teaching will lead to increased sexual confusion,
increased lack of contentedness and contribute to mental health issues.

Instruction in gender identity is a complex issue; difficult for even adults to understand. The concern is this
will lead to confusion in the minds of children and is in conflict with our beliefs as people of faith. Gender

Identity conflicts entirely with our experience that there are males and females. We accept
that that there is a spectrum of maleness and femaleness - some males have interests that
may be typically female in nature, and females may have interests that are typically
assigned to males. We accept and respect this – and our children are encouraged to
investigate their interests, they are also encouraged and supported to be content with their
biological gender.
Human Development and Sexual Health
C2.4 Topic: Sexual Health Safety and Consent
Concerns with this expectation and the proposed teacher prompts and student responses.
1) According the expectations and the teacher prompts and student responses students will be told about the
options that are available to them. I understand that the children will be told that the best way NOT to get
pregnant or contract an STI is to not engage in sexual intercourse. However, this message does not
appear to be emphasized over other choices.
2) Since the Curriculum cannot discriminate against sexual choices, it will not tell my child the medical
evidence to encourage children to avoid engaging in sexual activity. For example information about STI
rates is often not communicated. Children are generally not provided with the information about the high risks
of alternative sexual activities.
e.g. 1) 4000% higher risk of HIV infection for males if they engage in anal sex),
e.g. 2) in the last 5 years there has been a 25% increase in head and neck
cancers (most of this happening in the teen and young adult age group) due to HPV of the throat because to
do such is in offensive/discriminatory.
E.g. 3) Almost two-thirds of all new STI diagnoses are
within the 15 to 24 year age group – yet this age group comprises only 13.5% of the entire population
(Source: CDC, “2015 STD Surveillance Report Press Release: October 19, 2016”,
https://www.cdc.gov/nchhstp/newsroom/2016/std-surveillance-report-2015-press-release.html )
3) Teen girls are particularly susceptible because the vaginal wall is only one cell thick, yet if they wait until
they are an adult the wall is more than 30 cells thick and better able to resist infection.
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In addition the emotional consequences do not seem to be considered:
•
•

•

1

Sexually active teens are 3 times more likely to be depressed than those who were abstinent
Suicide is attempted more often by sexually active teens than those who have not had sex;
o 3 times more often by girls and
2
o 8 times more often by boys
Suicide is now the #1 cause of death for adolescent girls ages 15 – 19 years old
3
world wide.
1) Halfors DD.2005. Am J of Preventative Medicien
2) Rector RE, et al. 2003. Sexually Active Teenager
3) Source http://apps.who.int/adolescent/second-decade/ World Health Organization, “Health for the
World’s Adolescents.

4) Condom Usage - Condoms are often equated with SAFE SEX. However, studies have shown that – even
with 100% use – condoms do not consistently reduce the risk of sexually transmitted infections.
Condoms and HIV - The most research for condom effectiveness has been done for HIV. A number of
authors have done summary studies (meta-analyses) of other studies. In these studies, condom
effectiveness appears to be about 80-85%. However, recent research with MSM shows only about 70%
effectiveness with anal intercourse. Condom effectiveness against bacterial diseases like gonorrhea,
chlamydia, and syphilis is significantly lower than for HIV.
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Other Concerns 1) The Ontario curriculum is Comprehensive Sex Education - a one-size-fits-all program promoted by Planned
Parenthood and the World Health Organization. CSE is defined as:

C ompre hensive Se x E duca tion …
“a rights ba se d approach that seeks to equip young people with the knowledge, skills, attitudes and values they
need to de te rmine a nd e njoy the ir se xua lity, physica lly a nd e motiona lly, individually a nd in
re lationships”.
Source: http://www.ippf.org/resource/ippf-framework-comprehensive-sexuality-education/
N OTE : Sexuality Curriculum: includes instruction and understanding of sexual orientations, sexual activities, and
capacity for sexual feelings.

b) Rationale for Teaching CSE?
Advocates of Comprehensive Sex Education rationalize that because some children become sexually
active and could become pregnant or acquire a sexually transmitted infection, all children should be
provided with knowledge on sexual activity. This includes non-reproductive sexual activity (anal and
oral sex, personal or mutual masturbation, homosexual relations, ‘sexting’, etc.). If a child chooses to
engage in sexual activity hopefully a less risky activity will be chosen. CSE affirms all sexual
orientations and activities as acceptable.
c) Why Teach Sex Ed This W ay? Ontario professor admits…
The com m ents of York University professor, Sarah Flicker, who reviewed the K to 8
curriculum highlights the reasons for teaching sex ed using the CSE approach. “...the Ministry's
commitment to acknowledge sexual pleasure and desires to youths is innovative and terrific. Often
when we talk to kids about sex it's a no-no -no, finger-wagging thing. It doesn't speak to the reality. Why
do kids have sex? Because it feels good!” (Source: Carmelina Prete. “Sex ed moves to Grade 3.” The
Hamilton Spectator. April 15, 2010. Accessed November 26, 2014. http://www.thespec.com/newsstory/2142680-sex-ed-moves-to-grade-3/ )

2) CSE Does Not W ork: International studies indicates that there has not been one implementation of CSE
programming that has led to reduced pregnancy nor STI rates in teens.
(Source: http://www.christianconcern.com/our-concerns/education/sex-educationdoes-not-reduce-teen-pregnancy-or-stis-review-finds)

3) Teens Report Sex Ed Pressures them to be sexually active: A survey conducted by the Barna
Research Group indicated that 40% of high school graduates who had become sexually active felt that their sex
ed curriculum (CSE) was the primary motivator for their decision to engage in sexual activity. (Source
http://weascend.org/wp-content/uploads/2016/08/Report-Teens-v3.pdf)

POSSIBLE SOLUTION
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The Medical institute for Sexual Health, and other health groups advocate a three -tier Risk
Avoidance method of teaching sexual health.
Primary prevention - Primary prevention aims to PREVENT disease
or injury before it ever occurs. MOST teenagers are NOT sexually
active (66% of boys and 70% of girls aged 15 to 17 years have not
engaged in sexual intercourse), so the primary message given needs
to be one of abstinence from all sexual activity to avoid the
consequences or risk. This is the message of RISK AVOIDANCE.
Secondary Level - The second level would only involve those
adolescents who are engaging in sexual behaviors. This level of
secondary prevention would include :
1. Discussion of contraception and the limitations.
2. Screening tests for STIs and treatment to prevent the spread of
infection and worse consequences, such as PID.
3. Discussion of the lack of effectiveness of condoms
4. Encouragement to return to a lifestyle of sexual abstinence, which is
the ONLY risk avoidance lifestyle.
Tertiary Level aims to soften the impact of an ongoing illness or injury
that has lasting effects.
1. An example would be ongoing medication to keep HIV from
becoming AIDS.
2. Another example would be psychological counseling for the
emotional impact of early sexual behaviors.

Comprehensive Sex Education – the philosophy that directs our Ontario Sex Ed Curriculum, involves ALL
children being taught from within a secondary and tertiary level, However, the primary method of dealing with this
through Sexual Risk Avoidance (avoiding these activities) appropriately targets primary prevention and is not the
emphasis.
A Primary Prevention approach is consistent with our faith and is the approach that we choose for our children - to be
encouraged not to engage in sexual activity before marriage or they could risk such infections.
Note even the Center for Disease Control states: “ The most reliable way to avoid transmission of STDs is to
abstain from oral, vaginal, and anal sex or to be in a long-term, mutually monogamous relationship with a partner
known to be uninfected.”

It would be more effective for my child to hear a Sexual Risk Avoidance message. This needs to be the
message my child hears.

Conclusion
For the above reasons, I am requesting that I be informed prior to my child being exposed to such planned instruction. Whether I
follow through with a request for accommodations to have my child removed will depend on:
•
•

the context of learning,
how this is handled in the classroom; is the message one of a preventative nature

whether I am able to prepare my child for such instruction and such instruction
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